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From Henley to Harvard, at Hyderabad? 
(Post and Neo-) Colonialism in Management Education in India 
 
³,QGLDFDQVWLOOEHVDYHGIURPFRPPXQLVP´ 
- Paul G. Hoffman, President, Ford Foundation (FF), 1951.1 
 
Before launching the Ford )RXQGDWLRQ¶VKHQFHIRUWK))LQWHUQDWLRQDOSURJUDPPHV))¶VWKHQ
President Paul G. Hoffman (1950±3) set off on an overseas tour of Asia in 1951. He described their 
PLVVLRQDVEXLOGLQJD³EHWWHUXQGHUVWDQGLQJEHWZHHQWKHIUHHSHRSOHVRIWKHZRUOG´2 ))¶VVXbsequent 
LQWHUQDWLRQDOSURJUDPPHVZHUHSDUWRI86$¶VZLGHUHIIRUWVDWFRXQWHULQJFRPPXQLVPLQWKHVR-called 
³7KLUG:RUOG´FRXQWULHV3 )ROORZLQJ7UXPDQ¶VFour Point Program launched in his inaugural address 
LQ))¶VLQWHUQDWLRQDOLQWHUYHQWLRQVZHUHIUDmed through and legitimized in the name of 
international development.4 Such interventions were aimed at re-making a new global order, with 
USA at the helm of it as the dominant neo-FRORQLDOSRZHU&UXFLDOWRWKH86JOREDOULVHZDVLWV³VRIW
SRZHU´ZKLFKLQ1\H¶VZLGHO\FLWHGIRUPXODWLRQLVXQGHUVWRRGDVSRZHURYHUFRXQWULHVE\ZKLFK
³RQHFRXQWU\JHWVRWKHUFRXQWULHVWRwant what it wants.´5 In the making of American soft power, the 
US philanthropic foundations, according to International Relations scholar Inderjeet Parmar, played 
an influential role.6 6LJQLILFDQWDPRQJWKHVHZHUHWKH³%LJ7KUHH´IRXQGDWLRQV²that is, Carnegie, 
Rockefeller, and Ford²which funded international development programmes with the explicit aims 
of alleviating hunger and poverty, supporting economic development, and uplifting living standards in 
the third world. However, their unstated objectives were to combat communism, contain anti-
American sentiment, and promote Americanism across the third world by sponsoring elite but 
purposive knowledge networks.7  
,Q))¶VILJKWDJDLQVWFRPPXQLVPGXULQJWKH&ROG:DU,QGLDZDVVHHQDVDQ³HVVHQWLDO
GHPRFUDF\´8 The successful outcome of development in the country were deemed crucial to the 
future fortunes of democracy and development globally. Hoffman, for example, viewed India as the 
³QH[WFULWLFDOEDWWOHJURXQGRIWKH&ROG:DU´DIWHU&KLQDZKLFKKHEHOLHYHGKDd already been lost.9 It 
LVKDUGO\VXUSULVLQJWKHQWKDW))¶VILUVWRYHUVHDVRIILFHZDVRSHQHGLQ1HZ'HOKL,QGLDLQ
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Although its early programmes in the country were targeted at community development, from 1958 
onwards FF made a number of large programme grants for the establishment and institutionalization 
of management education in the country, including most notably the Indian Institutes of Management 
(IIMs) at Ahmedabad and Calcutta.10  
Modelled on the Harvard Business School (henceforth HBS) DQG0,7¶V6ORDQ6FKRRO
respectively, the establishment of management education institutions in India has commonly been 
FKDUDFWHUL]HGDV³PLPLFU\´11 The mimicry of American management education in India (theory, 
curriculum, and pedagogy) was part of the wider Americanization of management knowledge and 
practice, on which there is a wider and more established scholarship.12 Postcolonial critics of 
management have characterized the Americanization of management in the previously colonized-third 
world countries as a colonial continuity: driven by similar logic, built on earlier colonial 
LQIUDVWUXFWXUHVDQGZKLFKUHLQIRUFHGWKHELQDU\FRORQLDOUHSUHVHQWDWLRQVRIWKH³:HVW´DQG5HVWRIWKH
World and its peoples.13 Frenkel and Shenhav, for example, have argued that the Americanization of 
,VUDHO¶VSURGXFWLYLW\PRGHOVLQWKHVZDVEXLOWRQWKHSULRULQVWLWXWLRQDOLQIUDVWUXFWXUHVDQGORJLFV
from British colonialism.14  
$OWKRXJKZLGHO\DFNQRZOHGJHGWKHLQIOXHQWLDOUROHRI86$¶VSKLODQWKURSLFIRXQGDWLRQVLQ
the Americanization of management education in third world countries remains under-analysed.15 
0RUHVRDVRUJDQLVDWLRQVVXFKDV))KDYHRSHUDWHGDVD³GRPLQDWLQJLQVWLWXWLRQ´ZKLFKDFFRUGLQJWR
Khurana, Kimura and Fourcade, worked purposively to change other institutions and exercise their 
dominance.16 They do so in three key ways: brokering across institutions (where previously there 
were structural holes between key actors, sectors and disciplines); legitimizing or stigmatizing 
particular organisations and their practices (by stigmatizing well-entrenched routines and legitimizing 
new rational truths); and creating dependencies for resources within institutions they are trying to 
change.  
7KLVDUWLFOHLQWHUURJDWHVDQGH[SODLQV))¶VLQIOXHQWLDOEXWSUREOHPDWLFUROHLQinstitutionalizing 
the mimicry of American management education in India. Operating as a dominating institution, FF 
SXUSRVLYHO\HQJLQHHUHGWKHVHYHULQJRI,QGLD¶VSRVW-FRORQLDOLQVWLWXWLRQV¶SULRUFRQQHFWLRQVZLWK
British institutions, following imperialism; and supplanting them with American institutions and their 
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practices. This was part of distinguishing American interests and presence in India from British 
colonial institutions, against whom²FF believed²there had come to be considerable but expected 
resentment. Placed in its contemporary context of post-colonial development in India and the Cold 
War being fought in third wRUOGFRXQWULHV))¶VEURNHULQJRIPDQDJHPHQWHGXFDWLRQSHGDJRJ\²the 
article argues²was driven by the American need to establish its supremacy by displacing the 
dominance of British institutions and making its institutions as the GRPLQDQWUHIHUHQWIRU,QGLD¶V
institutions, indeed its development too. Although distinct, management education in India, I 
conclude, has been imbricated in related forms of colonialism. 
7KHDUWLFOHLVEDVHGRQ))¶VLQWHUYHQWLRQVDWWKH$GPLQLVWUDWLYH6WDII&ROOHJHRI,QGLD
(henceforth ASCI) in Hyderabad, India from 1958 onwards. Modelled on the Administrative Staff 
College at Henley-on-Thames, UK (henceforth Henley), ASCI also used syndicates in its training 
programmes, which were targeted mid-FDUHHUPDQDJHUVLQDGGLWLRQWRUHSOLFDWLQJ+HQOH\¶VSK\VLFDO
setting, institutional leadership, and role of staff.17 ,QSDUWLFXODUWKHDUWLFOHIRFXVHVRQ))¶VILQDQFLDO
and technical support to ASCI for facilitating the use of the case-PHWKRGLQWKHODWWHU¶VWUDLQLQJ
programmes to replace syndicates, including the appointment of Andrew R Towl, the first Director of 
Case Development at HBS as a technical expert at ASCI in 1960. As a dominating institution, FF 
engaged in a persistent but purposive stigmatization of Henley and ASCI (in particular its 
instructional method of syndicates), as well as deficits of modernity in Indian society and economy. 
And further, FF-appointed staIIDQGFRQVXOWDQWVHQJDJHGLQOHJLWLPL]LQJ86$¶VPDQDJHPHQW
LQVWLWXWLRQVVXFKDV+%6DQGLWVLQVWUXFWLRQDOPHWKRGVDVWKHWHPSODWHIRU,QGLD¶VSRVW-colonial 
PDQDJHPHQWLQVWLWXWLRQV7KHDUWLFOHPDNHVDFRQWULEXWLRQE\FRQWH[WXDOL]LQJDQGH[SODLQLQJ))¶V
interest in ASCI and outlining the mechanics of its influence as a dominating institution. Not to 
mention, in challenging±±following Cooke and Alcadipani±±their limits as a dominating institution.18 
The focus on ASCI and management pedagogy are, I would argue, significant. Least of all, as 
ASCI has received limited attention in the history of management education in India.19 Departing 
IURP+LOOHWDO¶VWKUHH-phased classification of development of management education in the country, I 
would argue that ASCI±±which they place in the rather short and unimpressive second stage±±was 
significant despite its small size and now prestige.20 Planned as a collaboration between the state and 
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industry, it marked the recognition of the incipient nation-VWDWH¶VQHHGIRUWUDLned administrators, both 
by its public and private industrial sectors as well as public administration, for its overall 
development. Secondly, less like the IIMs at Ahmedabad and Calcutta, ASCI was organized as part of 
the Nehruvian mixed economic model, where the post-colonial state was involved in industrial sectors 
GHHPHGFUXFLDOWRQDWLRQDOLQWHUHVW(VWDEOLVKHGEHIRUHDQGRXWVLGH))¶VLQIOXHQFHRQPDQDJHPHQW
HGXFDWLRQLQWKHFRXQWU\PRVWQRWDEO\LQWKHIRUPRI,,0VWKHDUWLFOH¶VIRFXVRQ$6&,WKHUHIore 
provides not only a pre-history of Americanization of management education in India, howsoever 
VKRUWEXWDOVRWKHPHFKDQLFVRI))¶VSXUSRVLYHDQGLQIOXHQWLDOUROHLQWKHKLVWRU\RI$PHULFDQL]DWLRQ
of management education in the country. The article makes a contribution in bringing into relief the 
mimicry of British institutions of management education and training and their practices in post-
colonial India, which preceded the mimicry of American management education.  
7KHDUWLFOH¶VIRFXVRQSHGDJRJ\LV also instructive as prior scholarship on Americanization of 
management education has tended to focus on institutional models (B-schools), management 
knowledge and theory, and curricular resources, while teaching and training methods have received 
comparatively lesser attention. Elsewhere, prior scholarship on pedagogy has focussed on the 
HIIHFWLYHQHVVRUODFNRIGLIIHUHQWPHWKRGVLQPHHWLQJWKHFKDOOHQJHVRIWUDLQLQJWRPRUURZ¶V
managers, the article contextualises management pedagogy.21 In doing so, it makes a further 
contribution. Although FF-staff and consultants frequently presented it as a struggle over pedagogic 
and institutional effectiveness, it was in effect, the article argues, a struggle over influence. 
The article draws on archival research conducted at the Rockefeller Archive Center (RAC), 
86$DQG8QLYHUVLW\RI5HDGLQJ¶V6SHFLDO&ROOHFWLRQV85DQG/RQGRQ0HWURSROLWDQ$UFKLYHV
/0$LQ8.))¶VDUFKLYDOPDWHULDODW5$&LQFOXGHGRIILFLDOJUDQWGRFXPHQWVVXFKDVJUDQWOHWWHUV
extension and financial reports; grant requests, narrative and evaluation reports submitted to FF; 
correspondence among FF-appointed consultants and staff; as well as their correspondence with 
$6&,¶VOHDGHUVKLS,QDGGLWLRQWRZKLFKDQXPEHURIXQSXEOLVKHGDQGSUHYLRXVO\Xncatalogued 
HYDOXDWLRQDQGWUDYHOUHSRUWVZHUHDOVRFRQVXOWHG6RXUFHVFRQVXOWHGDW85¶V6SHFLDO&ROOHFWLRQV
LQFOXGHGDUFKLYDOPDWHULDOUHODWLQJWR+HQOH\¶V6WDII&ROOHJHZKLFKZHUHSDUWLFXODUO\XVHIXOLQ
understanding the context and practice of syndicates at Henley itself but also elsewhere across the 
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globe. Finally, the Latham Papers at LMA contained the only available and systematic study of 
syndicates when compared to other pedagogic methods, particularly the case-method.  
The article is structured as follows. In the next section, a brief but considered review of 
scholarship on Americanization and its continuities with colonialism in third world and the significant 
EXWSUREOHPDWLFUROHRI86$¶VSKLODQWKURSLFIRXQGDWLRQVLVSUHVHQWHG,WLVIROORZHGE\a brief 
historical overview of syndicates and case-PHWKRGRIWUDLQLQJ7KHDUWLFOH¶VFHQWUDOQDUUDWLYHRI
making Henley and later Harvard at Hyderabad via syndicates and the case-method respectively are 
SUHVHQWHGQH[WIROORZHGE\))¶VDWWHPSWVDWGLVSODFLng syndicates and supplanting them with the 
case-PHWKRG,QWKHILQDOVHFWLRQ,GLVFXVV))¶VSURJUDPPHVDW$6&,E\UH-inserting them into their 
FRQWHPSRUDU\FRQWH[WDQGRXWOLQHWKHDUWLFOH¶VFRQWULEXWLRQVDWWKHHQG 
 
Americanization, Colonialism and U. S. Foundations 
USA has exercised disproportionate influence on management across the globe.22 Commonly 
XQGHUVWRRGDV$PHULFDQL]DWLRQ86$¶VSUHGRPLQDQFHLQPDQDJHPHQWHGXFDWLRQEXWDOVRUHVHDUFK
WKHRU\DQGSUDFWLFHKDVOHGWRUHGXFWLRQRIRWKHUVRFLHWLHVDQGQDWLRQVWR³ILHOGH[SHULPHQWVLQWKH
global laboratory of universalizing US management WKHRU\´23 Americanization gained impetus in the 
context of the Cold War where management was deemed crucial for maintaining a strong and growing 
$PHULFDQHFRQRP\DQGE\H[WHQVLRQ86$¶VSODFHLQJOREDOSROLWLFDODQGHFRQRPLFRUGHULQ
comparison to the erstwhile USSR.24 +5RZDQ*DLWKHU-U))¶V3UHVLGHQWIURP±56 and later 
WKH&KDLURILWV%RDUGUHFRJQL]HGDVPXFKZKHQKHDUJXHG³>W@KH6RYLHWFKDOOHQJHUHTXLUHVWKDWZH
seek out and utilize the best intelligence of American management²and in turn puts on management 
DQDWLRQDOUHVSRQVLELOLW\RIXQSDUDOOHOHGGLPHQVLRQV´25Management, therefore, was imbricated in the 
related pursuits of American war against communism and in installing USA as an economic and 
political exemplar for the Rest of the World to follow. As it was imported elsewhere, of which the 
third world is the focus here, it took different foci, form, and trajectories in different geographies and 
historical eras.26 Notwithstanding such significant differences in Americanization of management 
edXFDWLRQLWKDVDOZD\VEHHQFUXFLDOWRVHUYLQJ86$¶VGRPHVWLFDQGJOREDOLQWHUHVWVDQGIRUHLJQ
policy objectives at all times.27  
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Compared to the core, the responses to the Americanization of management knowledge and 
education, Kipping et al suggest, tended to be more extreme in countries located on the global 
periphery.28 It tended to vacillate between enthusiastic adoption informed by development and 
modernization or rejection based on nationalism, with rather limited attempts at adapting or 
translating thePLQWRVSHFLILFFRQWH[WV7KHIRUPHURIWKHVHLVFRPPRQO\XQGHUVWRRGDV³PLPLFU\´$V
Americanization of management knowledge and education, mimicry involved the transplanting of 
American theory, choice of issues, curricular resources and pedagogy, although not always 
successfully, in third world countries such as Brazil and India.29 It was framed through and 
legitimated in the name of international development, where management and development were 
twinned in the mid-twentieth century third world in two related ways.30 As a field of practice, 
management was required for the organisation, delivery, and control of international development: 
where rural, agrarian, informal third world economies needed to be transformed rapidly into 
urbanised, industrial economies.31 More, as a field of knowledge, management was conceived as 
enabling third wRUOGFRXQWULHVWR³FDWFKXSZLWK:HVWHUQQDWLRQVLQLWVVFLHQWLILFWHPSHUDPHQWDQGLWV
SROLWLFDODQGFXOWXUDOPRGHUQL]DWLRQ´32 :LWKWKH³:HVW´LQVWDOOHGDVWKHH[HPSODUPDQDJHPent 
promised a singular trajectory toward a pre-GHWHUPLQHGJRDODQGZKHUHLWGLGQRWPDWWHU³ZKHUH\RX
[were] in the world or at what time in history you [came] from.33  
Imposed from the outside-in, the transplanting of management from USA to third world 
countries led, as Ibarra-&RODGRWHUPVLWWRLWV³HSLVWHPLFFRORQLDOLW\´,WKDVEHHQEDVHGRQWKH
³WRWDOLWDULDQSUDJPDWLVPRIWKHµRQHEHVWZD\¶DQGWKHVXSSRVHGVFLHQWLILFFKDUDFWHURIDVHWRIORJLFDO
DQGKLJKO\IRUPDOL]HGPDWKHPDWLFDONQRZOHGJH´34 In manDJHPHQW¶VSXUVXLWRIthe one best way, 
people, communities, ecologies, geographies, and industries from the third world were commonly 
designated as deviant, deficient, or backward. Like colonialism, therefore, management worked to 
reinforce or reconfigure pre-existing colonial binaries (of modern vs traditional, for example) and 
order (developed industrial nations of North America and Western Europe as exemplars) in the third 
world.35 The postcolonial critique of management has, therefore, characterized management in terms 
of its continuities of colonialism: in its colonizing intent, gaze, and its representations of the Other. It 
is worth highlighting here that the internationalization of management in third world shared its 
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colonizing characteristics with its twin: international development.36 Not only were both 
characteristically modernizing and universalizing, but were also indexical in their expressions and 
representations of colonialism.  
In the name and as part of international development in the third world, management research 
and training institutions were established. In this, both US academic institutions such as HBS, Sloan 
School of Management and Michigan State University, and philanthropic foundations, most notably 
the Ford and Rockefeller, were involved.37 They were part of the wider efforts of the US foundations 
in expanding and consolidating American soft power.38 In an early signal work, for example, Robert 
Arnove marked the motivations and programmes of US foundations in the production of public 
FXOWXUHDQGSROLF\DV³FXOWXUDOLPSHULDOLVP´39 Contrary to their own claims, the US foundations²
Arnove and his contributors argued²had a corrosive influence on democracy. From an international 
UHODWLRQVSHUVSHFWLYH3DUPDUKDVDUJXHGWKDW86$¶V%LJ7KUHHIRXQGDWLRQV¶FRUHLQYHVWPHQWZDV
directed at creating and sustaining elite scholarly networks, which were crucial for serving American 
foreign policy and its global interests.40 'XULQJWKH&ROG:DUIRUH[DPSOHWKHIRXQGDWLRQV¶
sponsored elite, scholarly networks were involved in promoting Americanism and combating anti-
$PHULFDQLVPZKLOHVKDULQJ³FORVHFRRSHUDWLRQVKDUHGFRQYLFWLRQVDQGZRUOGYLHZV´ZLWKWKH
American state.41 +RZHYHUWKHIRXQGDWLRQV¶SURJUDPPHVZHUHKDUGO\VWDWLFDQGIUHTXHQWO\PLUURUHG
the VKLIWVLQ86IRUHLJQSROLF\/LNH3DUPDU*HPHOOLKDVDUJXHGWKDWWKHVKLIWVLQ))¶VSROLFLHVDQG
programmes on management education in western Europe from 1950s-60s reflected the shifts in 
American foreign policy as it moved from fighting communism first towards the impending 
internationalization of the Soviet bloc countries and their economies in the 1970s.42 Still later, Parmar, 
has argued, the networks worked to promote neoliberal globalization strategies in third world 
countries; thus, working to complement American foreign policy, even as it shifted over time and 
across geographies.43  
As part of their efforts at expanding American soft power, the US foundations sponsored 
programmes to support specific disciplines and fields across the globe through international 
institution- and network-building.44 In India, for example, FF identified management and public 
administration as its chosen fields of intervention. This choice reflected the needs of an overloaded 
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and small administrative capacity in the country to lead its post-colonial development, but also their 
mutual significance for industrial development and private enterprise.45 In 1957, FF commissioned 
Charles A Myers to investigate which Indian institutions could be supported for their teaching in 
³LQGXVWULDOUHODWLRQVDQGLQGXVWULDOPDQDJHPHQW´KLVUHSRUWLGHQWLILHG$6&,DVDSRWHQWLDOUHFLSLHQW46 
In addition to ASCI and the IIMs at Ahmedabad and Calcutta mentioned previously, FF supported the 
founding of a third IIM at Bangalore in 1975 and the Institute of Rural Management, Anand in 1979 
for public sector and co-RSHUDWLYHPDQDJHPHQWUHVSHFWLYHO\,QHDFKRIWKHVHLQVWLWXWLRQV))¶VVXSSRUW
was directed, mainly, at providing technical support from USA for adopting an autonomous business-
school model in the country. Characteristic features of such institutions in India included: autonomy 
from accredited universities, postgraduate teaching in a trimester format, and case-based teaching 
with the objective of insulating management institutions in the country from contrasting imperatives 
of Indian universities.47 
 
 Pedagogic Approaches 
Before proceeding further, it is worth outlining the historical development, key features, and 
pedagogic effectiveness of syndicates and the case-method. Even though the latter is now widely 
known and highly regarded, comparatively lesser is known about the syndicate method. 
 
+HQOH\¶V6\QGLFDWHV 
7KH&ROOHJHDW+HQOH\ZDVRUJDQLVHGDORQJWKHPRGHOVRIWKH6HUYLFHV¶6WDII&ROOHJHV5HFDOOLQJWKHQ
British Prime Minister Clement $WWOHH¶VYLVLWWRWKH&ROOHJHLQ$SULO1RHO)+DOO+HQOH\¶V
IRXQGLQJ3ULQFLSDOVKDUHGWKDW$WWOHHKDGUHJDUGHG+HQOH\DVWKH³FLYLOHTXLYDOHQWRIWKH,PSHULDO
'HIHQFH&ROOHJH´48 There was, according to Hall, a self-evident case for their comparison. Like the 
6HUYLFHV¶6WDII&ROOHJHV+HQOH\SURYLGHGDSODWIRUPIRUSHUVRQQHOZKRVHWUDLQLQJPLJKWKDYHEHHQ
in a different branch or specialism, to exchange ideas. The Staff Colleges provided useful training for 
personnel moving into positions of seniority, where decision-making was consultative. Similarly, at 
+HQOH\WKHFHQWUDORUJDQLVLQJLGHDZDVWRPDNHD³FR-RUGLQDWHGJURXSRXWRILQGLYLGXDOVSHFLDOLVWV´49 
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At Henley, syndicates involved twelve-weeks of strictly residential training of selected 
participants who were organized into six groups of ten members (as participants of syndicates were 
known) each.50 The members came from the civil services, private and nationalized industries, local 
government and civilian services, and overseas members, most of whom came from countries that 
were colonized by Britain. The groups were purposively constituted to ensure a cross-section of the 
fields the members came from and specialisms they were involved in. Each group was led by a 
different chairperson, selected from among the group members for each time-bound task assigned to 
them. As a result of the rotating appointment of chairs, all the members of the syndicate held the 
responsibility of chairing their group at one point or another. The curricular material was handed out 
to each group at the beginning of their tasks, with experts invited to deliver talks in their areas of 
specialisms. For some tasks, the groups made observation visits to selected organisations. At the end 
of each task, the group presented its report before the College assembly and answering questions in 
the following open discussion. A faculty member, known as a directing staff, was assigned to each 
syndicate group. They were responsible for the preparation of task briefs, compiling working 
materLDOVDQGIDFLOLWDWLQJWKHGLVFXVVLRQLQV\QGLFDWHVLIFDOOHGRQE\WKHJURXS¶VFKDLU'HVLJQHGDVD
self-instructional method, members of the syndicates not only drew on their own professional 
experiences but also on those of other members within and across groups on various subjects. The 
subjects covered in the syndicates were categorized into three divisions. While the first division dealt 
with various sub-fields of management, the second division focussed on cross-sectoral issues such as 
relations between government and industry. The third division dealt with complex problems of 
administration, such as major technological developments.  
From Henley, the syndicate-based model of training was exported to a number of countries 
across the globe, including third world countries such as India, Iran, Pakistan, Philippines and East 
Africa and West Indies as part of their post-colonial development; as well as Australia, New Zealand, 
Denmark and Norway as part of their post-War economic development.51 For scholars of public 
administration, syndicates were effective as a pre-UHTXLVLWHIRU³UHVWRU>LQJ@WKHIOH[LELOLW\DQGLQLWLDWLYH
WKDWPXVWDOZD\VDFFRPSDQ\IUHHHQWHUSULVH´LQDQ\LQGXVWULDOL]HGQDWLRQ52 They encouraged 
initiative, originality, dissent, mutual respect and understanding.53 As small group-based teaching 
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PHWKRGVV\QGLFDWHVJHQHUDWHGPRWLYDWLRQDQGLQYROYHPHQWDPRQJSDUWLFLSDQWVOHDGLQJWR³GHHS-level 
SURFHVVLQJ´DQGGHYHORSPHQWRIKLJKHU-order skills.54 They were, however, not without limitations. 
Adams, for example, has argued that although syndicates were not particularly effective in terms of 
knowledge acquisition, they worked well though as a forum for exchange of experience, 
H[SHULPHQWLQJZLWKRQH¶VEHKDYLRXULQDWHDPDQGLQFUHDWLQJRSSRUWXQLWLHV for self-development.55  
 
+DUYDUG¶V&DVH-method 
First initiated at the Harvard Law School in 1870, the case-method soon migrated into HBS as a result 
of its then-'HDQ(GZLQ*D\¶VHQWKXVLDVP$OWKRXJKQRWLPPHGLDWHO\VXFFHVVIXOPRYHVWRZDUG
adopting the caVHPHWKRGZHUHFRQVROLGDWHGXQGHU:DOODFH%'RQKDPZKRWRRNRYHUDV+%6¶V
Dean in 1919 and helped develop the necessary institutional infrastructure.56 Primarily geared toward 
training students to practice ways by which they dealt with business problems, the case-method has 
since come to occupy the foremost position as an instructional method. Confronted with situations or 
simulations of real-life or cases, students arrive at conclusions based on systematic analysis of facts, 
problem-formulation, and discussion.57 Focussing on managerial decision-making, the case-method of 
instruction has only grown more popular and influential since.  
Despite its global popularity, the case-method is not without criticism. Scholars have argued 
that the use of cases underplays social, political and ethical factors related to managerial decision-
making.58 Elsewhere, Collinson and Tourish have argued that cases fail to reflect diversity of 
organisational perspectives and perpetuate the myth of charismatic manager/leader.59 Notwithstanding 
the criticisms, the use of the case-method had migrated fields, including medicine and public policy, 
and geographies and have come to be popularly associated with Harvard University, with its law, 
medicine, and business schools identified as exemplars.60  
In its rise in global power and prestige, Contardo and Wensley have identified three, core, 
mutually reinforcing ideologies that underpinned the case-method.61 These included: managerialism, 
institutionalism, and American capitalism. In promoting Americanism across the globe²as an 
ideological endeavour²the case method, therefore presented an appropriate vehicle. As part of 
Americanization of management education, therefore, the case-method came to be propagated and 
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adopted in management institutes in India. Foremost among these institutions, were the IIMs at 
Ahmedabad and Calcutta, particularly the former which was modelled on HBS.62 There were still 
other forces at work behind the adoption of the case-method. Srinivas, for example, has argued that 
compared to other teaching methods, the case-PHWKRGZDVVHHQDVHQDEOLQJ³EHWWHUGHVFULSWLRQRI
DFWXDOZRUNLQJFRQGLWLRQV´63 It, therefore, helped meditate the tensions between (American) 
PDQDJHPHQW¶VSXUSRUWHGXQLYHUVDOLVPDQG,QGLDQV¶QHHGWRDGGUHVVWKHVSHFLILFLWLHVRIWKHWKHLU
context (mixed economic with extensive state-control of private enterprise). While the adoption of 
case-method at IIMs was relatively straight-IRUZDUGLWZDVPXFKOHVVVRLQ$6&,¶VFDVHGHVSLWH))¶V
support in the form of capital and technical expertise, on which more in the following three sections.  
 
Making Henley at Hyderabad 
As part of the post-World War II development in India, the imperiDOJRYHUQPHQW¶V&HQWUDO$GYLVRU\
Board of Education suggested that technical education in the country should be organized on a 
national and not at provincial level.64 As part of this, an All India Council for Technical Education 
was established in 1945 to support higher technical education for industrial development in the 
country. After attaining independence in 1947, the post-colonial Government of India began exploring 
the possibility of training its in-coming cadre of civil servants at Henley from 1948 onwards. This was 
soon found to be unfeasible. In 1949, the All India Council for Technical Education appointed a Joint 
Committee to plan the organization and development of management training institutions in the 
country itself. The Committee recommended that an Administrative Staff College should be 
established as a collaboration between Government of India and the private business community. A 
separate Planning Committee was setup under the leadership of then-Minister of Commerce and 
Industry, TT Krishnamachari with prominent members from the industry sector.65 7KH&RPPLWWHH¶V
Joint Secretaries visited Henley in 1953. The following year, Hall visited India for further advisory. 
As a result of which, ASCI was formally registered on May 18, 1956 with Gen. S. M. Shrinagesh as 
its first Principal and syndicates as its choice of delivering management training. Before taking charge 
at ASCI, Shrinagesh spent six weeks at Henley studying, among other things, their use of syndicates. 
Impressed with what he witnessed, 6KULQDJHVKIRXQGV\QGLFDWHV³VRUHOHYDQWLQWKH,QGLDQ
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HQYLURQPHQW´WKDWKHZDVFRQYLQFHGWKDW$6&,RXJKWWRDGRSWLWDVIDUDVSRVVLEOH+HDUUDQJHGIRU
WKHVHFRQGPHQWRI-:/$GDPVDPHPEHURI+HQOH\¶V'LUHFWLQJVWDIIDVPHPEHUVRIIDFXOW\ZHUH
known), as Director of Studies to ASCI for its first session to facilitate this.66  
/DXQFKHGLQ'HFHPEHU$6&,¶VV\QGLFDWHVZHUHPRGHOOHGFORVHO\RQWKRVHXVHGDW
Henley, with some adaptation of some features to accommodate the specificities of the Indian 
context.67 /LNH+HQOH\$6&,¶VSURJUDPPHFDWHUHGWRPLG-level managers who had recently taken±±
or were likely to do so in the near future±±a senior administrative position and/or expansion of their 
DGPLQLVWUDWLYHGXWLHV0LPLFNLQJ+HQOH\¶VV\QGLFDWHVWhe members were carefully selected based on 
an interview and then divided into five syndicates of ten members each. The division of members into 
syndicates was also based on their functional specialisms and the type of organization they came from 
to ensure diversity within each syndicate group. As at Henley, the members were expected to learn 
from their prior experience and contrasting it with that of others through dialogue. There were minor 
differences though. Reflecting the post-colonial Indian economic structure where the public sector 
played a significant role, the participation of trainees from governmental agencies and public-sector 
industries tended to be much higher at ASCI.68  
At Hyderabad but also elsewhere, Henley and its syndicates served as a template for a number 
of third wRUOGFRXQWULHVRQZKLFKWKHODWWHU¶VSRVW-colonial administrative institutions and practices 
were modelled. They were considered to be universally-applicable, irrespective of the differences 
within the third world countries. Reviewing the Staff Colleges around the world, Taylor for example, 
concluded that syndicates had come to be universally recognized for their efficiency in delivering 
management training.69 Unlike Taylor, however, I would argue that the rise of syndicates to universal 
prominence²if that²was not simply an outcome of its effectiveness as a pedagogic method. Instead, 
LWLQYROYHGFRQFHQWUDWHGHIIRUWVIURP+HQOH\¶VVWDIIWRR7KURXJKRXWWKHV-60s, Henley actively 
solicited nomination of members from third world countries on its own programmes as well as the 
secondment of its staff to Colleges in other countries. Hall and other staff members from Henley 
toured other Staff Colleges across the globe to provide advisory support as appointed consultants or 
on secondmHQWIURP+HQOH\,QIRUH[DPSOH+HQOH\¶V-30DUWLQ-Bates approached FF with a 
request for financial support so that Henley could continue to provide additional technical assistance 
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to ASCI.70 His request was declined by FF as the latter was actively engaged in making Harvard at 
Hyderabad via the case-method, on which more in the following section.  
'UDZLQJRQWKHSRVWFRORQLDOFULWLTXHRIPDQDJHPHQW+HQOH\¶VDWWHPSWVUHSUHVHQWDFRORQLDO
continuity in post-colonial India: in their intent to maintain British influence despite the formal 
demise of colonialism and its universalizing assumption that third world context did not matter very 
PXFK,QWKHQDPHRIGHYHORSPHQW+HQOH\¶VLPSRUWRIV\QGLFDWHVUHSUHVHQWHGDWWHPSWVDVWKH
postcolonial scholars Sanjay Seth, Leela Gandhi, and Michael Dutton argue cogently, at re-inscribing 
the history of third world into one that was not necessarily of its own making, but based on received 
frameworks.71  
 
Making Harvard at Hyderabad 
Between 1958 and 1973, FF made four grants to ASCI totalling $1,266,143 towards institutional 
development, staff research and training, and development of a consultancy division. It is instructive 
to note that two-WKLUGVRI))¶VVXSSRUWZDVGHGLFDWHGWRWHFKQLFDOH[SHUWVWKDWLVFRVWVDVsociated with 
salaries, travel, and accommodation of various US scholars who came on short- or long-term 
consulting and advisory assignments to Hyderabad.72 Although there is no known archival evidence to 
suggest that Shrinagesh approached FF for help with the case-PHWKRGLQWKHILUVWLQVWDQFHDVSHU))¶V
internal documentation from 1960, he approached FF for support to introduce case-based teaching, 
³IROORZLQJWKH+DUYDUGSDWWHUQ´DW+\GHUDEDG73 Cases were expected to help develop a focus on 
decision-makiQJDPRQJPHPEHUVRI$6&,¶VV\QGLFDWHVDQGVXSSRUWLQJLWVIDFXOW\PHPEHUVWR
GHYHORS³WKHLURZQLGHDVRQPDQDJHPHQW´74 Given that cases were already being used alongside 
lectures, site visits, and simulations in syndicates at Henley as well as Hyderabad, FF¶VVXSSRUWZDV
earmarked for guidance and technical expertise in combining the two in its training.75 However, 
before case-based teaching could be adopted at ASCI, there was a need for researching and writing 
cases relevant to the Indian context. As part of ))¶VJUDQW-21A, it approached Andrew R. Towl at 
HBS. Although, initially interested in a short-term position of six months, Towl later accepted an 
eighteen-PRQWKDVVLJQPHQWRQ'RXJODV(QVPLQJHU¶V²))¶V5HSUHVHQWDWLYHLQ,QGLDIURP±70 
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and widely infOXHQWLDODPRQJVHQLRUPHPEHUVRI1HKUX¶VFDELQHW²persuasion to help ASCI develop 
the case-method.76   
Towl began his ASCI assignment on September 15, 1960, not in Hyderabad but Henley 
ZKHUHKHPHWZLWK+DOO$ORQJZLWK5/*XSWD$6&,¶VWKHQ-Principal, ToZOGLVFXVVHG+DOO¶V
understanding of administration (as it was known in the US context) and experience of syndicates, 
before travelling further eastward to Hyderabad. Once at ASCI, Towl began looking for ways in 
which syndicates and case-method might complement each other, especially as Towl believed that 
WKHUHZHUHDQXPEHURILQVWLWXWLRQDODQGSURJUDPPDWLFVLPLODULWLHVEHWZHHQ+%6¶$GYDQFHG
Management Programme and management training at both Henley and ASCI, already. In a letter to 
Ensminger, for example, Towl discussed that the programmes at all three institutes ran for the same 
duration, typically attracted 40-year old men (sic) with extensive practical experience, emphasized 
self-directed learning, and envisaged faculty members as instructors and not teachers.77 Elsewhere, he 
outlined still other similarities, including their shared recognition of autonomous enterprise and belief 
that learning ought to challenge individuals.78 Both the methods, Towl believed, were committed to 
³DGPLQLVWUDWLRQDVDQLQWHUQDOSURFHVV´DQGWR³H[SRVLQJPHPEHUVWRWKHHPRWLRQDOUHTXLUHPHQWVRI
PDQDJHPHQWDVZHOODVWRWKHLQWHOOHFWXDO´79 He initiated a bi-weekly case discussion programme at 
Hyderabad to discuss possible ways of using the case-method in syndicates. The active participation 
RI$6&,¶VIDFXOW\PHPEHUVLQWKHSURJUDPPHOHG7RZOWREHOLHYHWKDWWKHSUREOHPVRIPHUJLQJWKH
WZRSHGDJRJLFPHWKRGV³VHHP>HG@PDQDJHDEOH´80  
'HVSLWH7RZO¶VRSWLPLVPVHQLRUOHDGHUVKLSDQGIDFXOW\PHPEHUVDW$6&,SDUWLFXODUO\*XSWD
remained sceptical about merging the two methods.81 ,JQRULQJ*XSWD¶VUHOXFWDQFH))¶VDGYLVRUV
coerced him into pursuing the writing of the cases. In April 1961, Towl wrote²self-admittedly²a 
UDWKHUWDFWOHVVDQGEOXQWOHWWHUWR*XSWD:ULWWHQRQ))¶VOHWWHU-head, Towl reminded the latter that 
))¶VJUDQWWR$6&,ZDVFRQGLWLRQDORQLWVDFFHSWDQFHRIFDVH-based instruction at Hyderabad.82 
5HVSRQGLQJWR*XSWD¶VFRQFHUQV7RZODUJXHGWKDWFDVHVFRXOGDOZD\VEHGLVFXVVHGDV³WKHHOHYHQWK
H[SHULHQFHDWWKHV\QGLFDWHWDEOH´DVLWVGHVLJQSHUPLWWHG³WKHIHHGEDFNRIIDFXOW\UHVHDUFKZLWKRXW
YLRODWLQJWKHIXQGDPHQWDOV´RIV\QGLFDWHV7RZO¶VVRPHZKDWWHUVHUHVSRQVHWR*XSWDRYHUKLV
concerns on incorporating case-based teaching into syndicates was also copied to Ensminger and C. 
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D. Deshmukh, who until 1956 had served as the Indian Finance Minister and was known for 
SUR[LPLW\WR1HKUXDQG))$WWDFKHGDORQJZLWK7RZO¶VOHWWHUWR*XSWDZDVWKHGUDIWRIDVHSDUDWH
letter²WREHVHQWRXWODWHURQ*XSWD¶VEHKDOI²to various Indian universities and companies 
HQFRXUDJLQJWKHLUIDFXOW\PHPEHUVDQGVHQLRUPDQDJHUVUHVSHFWLYHO\WRMRLQ7RZO¶VWUDLQLQJ
programme on case-writing.83 Particularly revealing here is the extent to which FF exercised its power 
as a dominating institution in drafting a FRPPXQLTXHRQ*XSWD¶VEHKDOIDQGFRHUFLQJKLPLQWRVHQGLQJ
it out, despite his strong reservations about merging the case-method with syndicates.  
Following which, a Special Task Force was assembled by June 1961 comprising of senior 
leaders from industry, EDQNVLQGXVWULDODVVRFLDWLRQVDQGDFDGHPLDZKLFKZHQWRQWRWRXU,QGLD¶V
major industrial centres to gather data for case-ZULWLQJ$VDUHVXOWRIWKH7DVN)RUFH¶VZRUNPRUH
than 75 cases were written over the following six months. Sixty cases were finally completed, of 
which 55 were compiled in a book titled ASCI Case Collection: Series I, with a Note from Towl on 
writing and using cases.  
Notwithstanding the seeming progress on the development of cases, uncertainty about its use 
LQ$6&,¶VWUDLQLQJSURJrammes continued. In 1962, Gupta voiced his reservation again. Possibly 
DIUDLGRIORVLQJ))¶VVXSSRUWKHFRQWLQXHGWRLQGLFDWHKLVLQWHUHVWLQILQGLQJIXUWKHUZD\VDERXW
merging the case-method within syndicates. With this in mind, Gupta requested FF to fund a separate 
travel grant for him. Proposing to spend 6-8 weeks with Towl and Ernest C Arbuckle, Dean of 
6WDQIRUG¶V*UDGXDWH6FKRRORI%XVLQHVV*6%*XSWDKRSHGWRJDLQD³JRRGGHDORINQRZOHGJHDQG
LQVLJKW´WR³FR-ordinate the Case Studies with the Syndicate method and to get the best out of the new 
W\SHRIWKH6WDIIHQYLVDJHG´84 ,WLVZRUWKPHQWLRQLQJKHUHWKDW*XSWD¶VUHVHUYDWLRQVDERXWVXFKD
merger were also shared within FF. Robert Greenleaf, an FF-appointed consultant and a leading 
SURSRQHQWRI³VHUYDQWOHDGHUVKLS´DOVRH[SUHVVHGKLV³UHVHUYDWLRQV´DERXWWKHXVHRIFDVHVZLthin 
syndicates.85 +HVDLGWKDWFDVHPHWKRGZDVH[FHOOHQWSURFHGXUHXQGHUD³JLIWHGWHDFKHU´EXWXQGHUD
PHGLRFUHWHDFKHULWZRXOGEH³DSUHWW\PXGGOHGNLQGRIWKLQJDQGQRWPXFKJRRGFRPHVRXWRILW´ 
Despite their reservations, FF moved on from making a limited case for the use of case-
method in training to their institution-wide adoption at Hyderabad. FF-personnel did so by posing 
$6&,¶VSUREOHPV²perceived or real²with training as a wider institutional problem. Looking back, 
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Dennis Gallagher (FF-staff in its India Office) suggested, in his evaluation report from 1970, that 
there had been an absence of integration of research and teaching.86 Such an integration, he argued, 
was in any case not possible through syndicates and it had, in turn, failed to create any scope for 
faculty growth. Elsewhere, in a letter to N. P. (Potla) Sen $6&,¶Vthen-Principal), Harold Howe 
3URJUDPPH$GYLVRULQ(GXFDWLRQDW))¶V1HZ'HOKL2IILFHUHSHDWHGWKDWWKHTXDOLW\DQGXWLOLW\RI
its syndicate-based teaching had grown to beFRPH³WKHPDMRULQVWLWXWLRQDOSUREOHP´FRQIURQWLQJ
ASCI.87 And that even though ASCI had made progress in consulting and research, teaching had 
continued to lag behind in quality and effectiveness. In an effort to sort the institutional difficulties 
confronting ASCI, a Consultancy and Applied Research Division (CARD) was established in 1964, 
RQ*UHHQOHDI¶VUHFRPPHQGDWLRQWKURXJK))¶V*UDQW-21C. Promoted as a source of additional 
income for ASCI, CARD was expected to resolve the reservations at Hyderabad over the use of the 
case-PHWKRG,WSURSRVHGWRGRVRE\LQWHJUDWLQJDOORI$6&,¶VLQVWLWXWLRQDOIXQFWLRQVFRQVXOWLQJ
research, and training in their use of case-method. That is, consultancy was expected to identify and 
provide data around which cases could be researched and developed, which could later be used by the 
faculty members in their training programmes. By 1966, CARD had developed rapidly, leading FF-
VWDIIWREHOLHYHWKDWERWK*XSWDDQG$6&,¶VJRYHUQRUVKDGXOWLPDWHO\DOWKRXJKEHODWHGO\FRPHWo 
GHYHORSDQ³XQGHUVWDQGLQJDQGDSSUHFLDWLRQRIWKHSKLORVRSK\RIWKHLQWHJUDWLRQRIWKHWUDLQLQJDQG
UHVHDUFKSURJUDPV´WKDWLVWKHFDVH-method.88 Such assessments, however, proved to be premature as 
$6&,¶VWUDLQLQJSURJUDPPHVFRQWLQXHGWRPDNHXVHRIV\Qdicates.  
As uncertainty over ))¶VVXSSRUWWR$6&,JUHZLWV3ULQFLSDOSen wrote a detailed letter to 
Howe in September 1970.89 %HIRUHFRPPHQWLQJRQ))¶VSULRULWLHVIRU$6&,6HQVHWRXWWRFOHDU
ground over teaching methodology and role of research in his letter: such was the significance 
attached to which teaching method ought to have been used at Hyderabad. Arguing that ASCI was not 
³LQGLVVROXEO\ZHGGHG´WR+HQOH\¶VV\QGLFDWH-method, Sen downplayed their use at ASCI and cited 
the variety of teaching methoGVXVHGDW+\GHUDEDGDQGWKDW))¶VVXSSRUWKDGEHHQSURGXFWLYHLQWKH
development of cases at ASCI.  
Later in 1972, ASCI submitted a request for a grant for INR 10,087,000 (then equivalent to 
approximately $328,200) for a period of four years to FF.90 In it, Sen reiterated the use and relevance 
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RIV\QGLFDWHVLQWUDLQLQJVHQLRUH[HFXWLYHV$UJXLQJDJDLQVW7RZO¶VXQGHUVWDQGLQJRIWKHVXE-division 
of management in syndicates as its key weakness, Sen wrote that this was both practical and 
necessary, as well as beneficial. The participation of members from governmental, public, and private 
organizations in the syndicates, he noted, had been useful in comparing experiences, examining and 
forming their actions, and not simply absorbing academic theory. Further, the use of syndicates had 
DLGHGWKH³GHYHORSPHQWRIWKHPHPEHU¶VSHUVRQDOLW\DQGRQPDNLQJKLPVLFPRUHDGHSWLQKDQGOLQJ
WRROVDQGSURFHGXUHV´E\LPSURYLQJVNLOOVLQJURXS-thinking, decision-making, self-expression, etc.  
Despite making a strong case for conserving the values of its Henley-style teaching in 
V\QGLFDWHV$6&,¶VOHDGHUVKLSFRQWLQXHGWRVLJQDOLWVRSHQQHVVWRRWKHUWHDFKLQJPHWKRGVLQFOXGLQJ
the case-PHWKRGSRVVLEO\LQRUGHUWRVHFXUH))¶VILQDQFLDOVXSSRUWLQWKHQHDUIXWXUH,QLWV
Prospective Plan for the next decade which was appended to the above grant request from 1972, they 
re-VWDWHG$6&,¶VRSHQQHVVWR³LQQRYDWLRQVWKDWZLOOEHVXJJHVWHGDVJUHDWHUGHSWKRINQRZOHGJHDERXW
,QGLDQDGPLQLVWUDWLYHSUREOHPVHPHUJH´IURP&$5'91 $6&,¶VFDVHIRr conserving the past while 
expressing a willingness to change in the future was re-cast in terms of its autonomy as a distinct and 
,QGLDQLQVWLWXWLRQ7KH3ODQVWDWHGWKDW$6&,ZLVKHGWR³HYROYHLQWRDWUXO\,QGLDQLQVWLWXWLRQWKDWZLOO
not be regarded as an adaptation of a foreign model although it will obviously use any superior 
WHFKQLTXHVWKDWRWKHUVKDYHGHYHORSHG´)XUWKHUWKDWDQ\FKDQJHVXFKDVWKHLPSRVLWLRQRIFDVH-
PHWKRGVKRXOGQRWLQYROYHD³VXGGHQDEDQGRQPHQWRIWKHROGDQGVXEVWLWXWLRQRIWKHQHZ´EXWD
gradual development toward more rigorous, specific, systems-oriented, and demanding individual 
work.  
7KHFDVHIRUPDNLQJ+DUYDUGDW+\GHUDEDGEHJDQZLWK))¶VSURSRVDOWRPHUJHFDVH-method 
LQWRV\QGLFDWHV$V$6&,¶VOHDGHUVKLSDQGIDFXOW\resisted, the scope of using the case-method was 
widened and presented as a mechanism for institutional integration. Although the former continued to 
indicate their willingness to engage with the case-PHWKRGWKHXVHRI+HQOH\¶VV\QGLFDWHVDW$6&,
persisteG7KURXJKRXWZKLFK))¶V-staff and consultants continued to engage in the stigmatization and 
legitimation of the two pedagogies and their contexts, on which more next. 
 
Not This Modernization, That Modernization 
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With Indian Independence in 1947, the higher education institutional complex in the country²largely 
modelled on the British system±±expectedly turned to it for fulfilling its needs for training 
administrative cadres in the public- and private-VHFWRUV$VZLWKRWKHUWKLUGZRUOGFRXQWULHV+HQOH\¶V
Staff College served as a template for ASCI in India. Reflecting this self-belief in the universal 
DSSOLFDELOLW\RI+HQOH\¶VV\QGLFDWHVWKHFRQFOXGLQJFKDSWHURI7D\ORU¶VERRNRXWOLQHG+HQOH\¶V
objectives, curriculum, pedagogy i.e. syndicates, constitution, staffing, and conditions of work as an 
exemplar for other Staff Colleges to follow, with some scope for adaptation as per local conditions.92 
$FFRPSDQ\LQJ7D\ORU¶VRIIHULQJRI+HQOH\DVDQH[HPSODUZHUHRXWOLQHVRIVSHFLILFLQVWLWXWLRQDO
practices from other Staff Colleges in India, Iran, Pakistan and Philippines. These, however, were 
framed as exceptions or deviations, only relevant to their own specific contexts. Therefore, while 
Henley was framed as a universally-relevant template: an exemplar for otheUV¶WRHPXODWH
institutional practices from Staff Colleges from the third world were mobilized to demonstrate the 
flexibility that Henley and its syndicates offered. 
The expected affinity toward British institutional imaginary and practices at Hyderabad was 
acknowledged by FF-appointed staff and consultants. Looking back at the long and extensive 
historical connections between Hyderabad and Henley, Greenleaf, for example, noted that when ASCI 
ZDVIRXQGHGLQLWGLG³DVPXFKDVFRXOGKDYHEHHQGRQHLQ,QGLDDWWKDWWLPH´93 Further, he 
DUJXHGWKDWDOWKRXJKKHZRXOGKDYHXUJHGWKH,QGLDQVDJDLQVWPLPLFNLQJ+HQOH\¶VV\QGLFDWHVKHZDV
FHUWDLQKLVDGYLFHZRXOGKDYHEHHQLJQRUHGDVWKH,QGLDQVZHUH³VWLOOEDVNLQJLQWKHJORZRIWKHLUQHZ-
found freedom, and their development strategy was one of quickly adopting the ways of the Western 
ZRUOG´7KHPLPLFU\RI+HQOH\DW+\GHUDEDGZDVDLGHGDFFRUGLQJWR*UHHQOHDIE\WKHOLPLWHG
prerequisites involved in running syndicates: a charismatic leader, an idyllic setting, and non-
VSHFLDOLVWGLVFXVVLRQOHDGHUVDVVWDIIDQGWKDWKHZDVDPD]HGDWWKH³PLQXWLDHRISURFHGXUHWKDWKDG
EHHQWDNHQRYHUIURP+HQOH\´94 (OVHZKHUHHPSKDVLVLQJWKHPLPLFU\RI+HQOH\¶VV\QGLFDWHV
*DOODJKHUDUJXHGWKDW$6&,¶VFKRLFHRIV\QGLFDWHVZDV LQIOXHQFHGE\WKHFRQWHPSRUDU\³JHQHUDO
DWWLWXGH´WRZDUGVPDQDJHPHQWLQ,QGLD95 According to Gallagher, this attitude was the result of: 
WKHµXQGHUGHYHORSHG¶VWDWHRIPDQDJHPHQWWUDLQLQJDVDGLVFLSOLQHLQWKHZRUOGWKH
degree to which India was clinging to the early 20th century British faith in the generalist 
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administrator and (3) the extent to which India was subject to the rather common belief of 
socialist countries that management of industry requires no special technical skills.96 
Alongside tKHVWLJPDWL]DWLRQRI+HQOH\¶VFRQQHFWLRQVZLWK+\GHUDEDG))-staff and consultants also 
engaged in the stigmatization of Henley itself. In a letter to Ensminger, for example, Towl argued that 
+DOO¶VSDWWHUQRIV\QGLFDWHVDW+HQOH\DQGVXEVHTXHQWO\DW+\GHUDEDGZDVEDVHGRQ³VWDIIDVKLV
µH\HVDQGHDUV¶´ 97 ,WZDVWKHUHIRUHKDUGO\DQH[HPSODUXQOLNH+DUYDUG¶V³VHOI-governing community 
RIVFKRODUV´ 
$SDUWIURP*UHHQOHDI¶VVHOI-evidently problematic characterization of Indian freedom as 
³IRXQG´ZKLFKUXQs counter to the history of the Indian political independence; there are two further 
points to note here. Firstly, the characterization of Indian management education as mimicry is 
common-place and extensive in scholarship, it has been used in the context of Americanization.98 Like 
Srinivas, Greenleaf and Gallagher (above), it is also important to remember British influence on 
Indian management community, which has received comparatively lesser attention in the history of 
Indian management education. The British influence was channelled, notably, through the civil 
services, expatriate managers, and the managing agencies.99 Secondly and significant for the 
discussion here was the stigmatization of syndicates: as not demanding very much, that it was not 
only a rHIOHFWLRQRIWKH³XQGHUGHYHORSHG´VWDWHRIPDQDJHPHQWRXWVLGH86$EXWZDVEDVHGRQD
wholly mistaken premise.  
$VLWVHWDERXWVWLJPDWL]LQJ+HQOH\¶VV\QGLFDWHVDVWKHUHFHLYHGWHPSODWHIRUSRVW-colonial 
,QGLD¶V$6&,))-personnel also engaged in stigmatizing the Indian society. Channelling the 
developmentalist trope of modernization, they argued that the role of management education in India 
ZDVWRVXSSRUWWKHUDSLGGHYHORSPHQWRI,QGLD¶VEDFNZDUGHFRQRP\DQGVRFLHW\7RZOIRUH[DPSOH
argued that the puUSRVHRIPDQDJHPHQWLQ,QGLDZDVWRKHOS³\RXQJPHQZKRKDYHEHHQJURZLQJXS
LQDUXUDOED]DUIDPLO\EXVLQHVVVRFLHW\SUHSDUHIRUDQHDUO\UHVSRQVLELOLW\LQRUJDQL]HGLQGXVWU\´100 In 
this, Indian society was frequently labelled traditional, and which frequently delayed development in 
the country. Similar to most FF-staff and consultants, Towl argued that Indian culture was 
FKDUDFWHULVHGE\³GHHSO\HPEHGGHG´VWUDWLILFDWLRQDQGDXWRFUDWLFUHODWLRQVZKLFKKDGUHVXOWHGLQD
time lag in understanding and using managerial concepts and knowledge.101 And that while ideas were 
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often promptly accepted at the policy-level in India, its adoption and practice required long-term 
VXSSRUWIRULWV³DVVLPLODWLRQ´6LPLODUO\*UHHQOHDIDOVRFKDUDFWHUL]HG,QGLDQVRFLHW\HFRQRP\and 
PDQDJHPHQWDVEDFNZDUGGHILFLHQWDQG³JUDGH%´DQGZKLFKQHHGHGWREHWKRURXJKO\GLVPDQWOHG
and replaced with modern (American) management techniques and practices.102 Given the 
developmental challenges confronting India, it could no longer rely on the development of its 
managers by trial and error.  
In an attempt to legitimize its own interventions, Towl argued that a quick and deliberate 
LQWHUYHQWLRQIURPRXWVLGHZDVQHFHVVDU\DVOHDYLQJWKHWDVNWR,QGLD¶VHOLWHVZDVOLNHO\WRUHVXOWLQ
perpetuation of their own values and character.103 Modern management in India, I would argue 
WKHUHIRUHRXJKWWREHXQGHUVWRRGDVWKH³PRGHUQPRPHQW´WKDWDFFRUGLQJWR$UMXQ$SSDGXUDL³E\LWV
DSSHDUDQFHFUHDWHVDGUDPDWLFDQGXQSUHFHGHQWHGEUHDNEHWZHHQSDVWDQGSUHVHQW´104 Much like 
international developmHQWLQZKRVHQDPH))¶VSURJUDPPHVLQPDQDJHPHQWHGXFDWLRQLQ,QGLDZHUH
organized, management required a breaking-DZD\IURPWKHSDVW$6&,¶VDQG,QGLD¶VWRR,Q
engineering this break from ASCI recent past, FF²in its role as a dominating institution²was 
involved in the stigmatization of British management, Henley, and its practices. Alongside which, 
Indian society and its management were re-cast, variously, as traditional, hierarchical, clinging onto 
its colonial connections with Britain, lagging, and in urgent need of reform, particularly its bazaar-
based economic structures, family-businesses which relied on administrators from Britain and their 
PDQDJHPHQWSUDFWLFHV7KHOHJLWLPDF\RI))¶VLQWHUYHQWLRQVZHUHWKHUHIRUHEDVHGRQWKHGRXEOHQHHG
of modernizing ASCI and Indian society and economy itself. 
To overcome the persistent resistance to case-method at Hyderabad, FF-staff engaged in 
efforts at denaturalizing syndicates by posing them as alien to the Indian context and calling for the 
development of indigenous pedagogic approaches. In a letter to Ensminger, for example, Towl argued 
WKDWJLYHQWKHHFRQRPLFFKDOOHQJHVFRQIURQWLQJ,QGLD$6&,QHHGHGWRGHYHORSDQ³LQQRYDWLRQ
DSSURSULDWHWR+\GHUDEDG´105 He went on to suggest that ASCI ought to combine faculty-led research 
with teaching and training, much like at HBS. Elsewhere, Towl noted the relevance of the case-
method in dealing with the specifics of the Indian condition, which resonated with his conception of 
DGPLQLVWUDWLRQZKLFKFRXOGQRWEH³VDWLVILHGZLWKµWUXWKLQJHQHUDO¶´106 6LPLODUO\+%6¶V$UWKXU1
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Turner also argued against mimicry (Britain or American) and called for an organic approach to 
HPHUJHZKLOHVXJJHVWLQJ))¶VVXSSRUWIRUWKHGHYHORSPHQWRIDQDSSURSULDWHUHVHDUFKDQGWHDFKLQJ
methodology, i.e. the case-method.107 'RZQSOD\LQJWKH³RXWVLGHU´VWDWXVRIWKHFDVH-method, Towl 
DUJXHGWKDWFDVHVGLGQRWUHTXLUHH[WHUQDOH[SHUWVDQGFRXOGEHRUJDQL]HG³within and among´
management institutes in India.108 Even Greenleaf who remained unconvinced about merging the 
case-method with syndicates and argued for developing an indigenous approach only went as far as 
suggesting the use of systems analysis or industrial dynamics approach.109 Thus, even if the case-
PHWKRGFRXOGQRWEHDFFRXQWHGDV$6&,ODFNHG³JLIWHG´WHDFKHUV$PHULFDQPDQDJHPHQWKDGRWKHU
DSSURDFKHVWRRIIHU,QDOORIWKHDERYHZKLOH))¶VFRQVXOWDQWVFRQWLQXHGWRPDNHDFDVHIRUDQ
indigenous or Indian approach to management, the case-method was presented as organic, potentially 
responsive to the specifics of Indian conditions, and which could be developed relatively easily, 
internally.110  
Revealing in all of the above is that FF-VWDIIDQGFRQVXOWDQWV¶FULWLFLVPRIV\QGLFDWHVDQG
endorsement of the case-method were neither drawn from any sort of scientific evaluation, research or 
systematic review of literature, nor did they engage with questions of cultural alienation, participation, 
and voice±±both of which can be found extensively in contemporary scholarship on the use of 
syndicates.111 More so, they stigmatized syndicates without ever having attended one or despite 
KDYLQJFRPPHQGHGWKHPIRUWKHLULPSDFWRQ$6&,¶VJUDGXDWHV)RUH[DPSOHDOWKRXJK*UHHQOHDI
DGPLWWHGWKDWKHKDGQHYHUDWWHQGHGDV\QGLFDWHLWGLGQRWSUHYHQWKLPIURPFDOOLQJWKHP³a grade B 
LGHDHYHQIRU(QJODQGZKHUHLWVWDUWHGDQGFHUWDLQO\QRWDSUXGHQWVWHSIRU,QGLD´112 Elsewhere, Towl 
JHQHURXVO\QRWHGWKHV\QGLFDWHV¶VXFFHVV³WKHUHPDUNDEOHJURZWKPDQ\RIWKHVHPHQVLFUHYHDOHG
from the time I first met them on arrival until WKH\OHIWWZHOYHZHHNVODWHU´113 He acknowledged that 
ZKLOHWKHSURJUDPPH¶VLPSDFWRQWKHJUDGXDWHVPD\QRWEHHYLGHQWULJKWDZD\EXWWKLVZDVRQO\
EHFDXVHWKHQHZSUDFWLFHVDQGDWWLWXGHV³GLGQRWIORZHUXQWLOWKHPDQVLFJRWEDFNRQWKHMRE´
Curiously, HYHQDV))FRQWLQXHGWRHQJDJHLQWKHVWLJPDWL]DWLRQRIV\QGLFDWHVDQG+HQOH\+HQOH\¶V
H. J. B. Taylor had, as far back as 1952, published a research report comparing the methods used at 
+%6¶$03DQGDW+HQOH\LHFDVH-method versus syndicates).114 In it, Taylor concluded that 
+HQOH\¶VV\QGLFDWHVZHUH³PXFKPRUHVXLWDEOH´WKDQWKRVHXVHGDW+DUYDUGRUDQ\RWKHU86-
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institution Taylor had studied; and that the case-method was not essential but could be used for 
certain, limited, and specialized purposes and their comparison was not only illogical but even 
meaningless.115 There is, however, little in the archival material to suggest FF-staff or consultants 
WRRNQRWHRI7D\ORU¶VVWXG\RUFRPPLVVLRQHGRQHRIWKHLURZQ 
 
 Discussion and Conclusion 
))¶VLQYROYHPHQt in India, least of all in management education, as part and in name of its 
GHYHORSPHQWZDVSDUWRI86$¶VJOREDOH[SDQVLRQLVPLQFonsolidating its soft power in third world 
countries in its fight against communism, combating anti-Americanism and promoting 
Americanization.116 As elsewhere, management was deemed crucial to presenting USA as an 
economic exemplar for India to emulate as part of its post-colonial development and modernization.117 
FF played a significant role in the establishment and institutionalization of management education in 
the country. Seeking to establish autonomous business-schools outside the governing imperatives of 
Indian universities, new institutions such as the IIMs at Ahmedabad and Calcutta were established in 
whose institutional design, approach and direction FF had a more formative and lasting influence, 
unlike at ASCI. The propagation of the case-method at the IIMs but also ASCI was significant as it 
was organized around the ideologies of managerialism, institutionalism and American capitalism, 
ZKLFKZHUHFUXFLDOWR))¶VFRQWULEXWLRQWRWKHFRQVROLGDWLRQRI$PHULFDQVRIWSRZHU118  
Its efforts at Americanization at ASCI by way of the case-method, however, were less 
VXFFHVVIXO:LWKLQ))LWZDVUHFRJQL]HGWKDW$6&,KDGDOUHDG\³GHULYHd much of its direction and 
LQVSLUDWLRQIURP%ULWLVKUDWKHUWKDQ$PHULFDQPRGHOVRIPDQDJHPHQWWUDLQLQJ´119 $OWKRXJK))¶V
initial efforts at ASCI were directed at merging the case-method within syndicates, the persistent use 
of the latter at Hyderabad led FF-staff and consultants to engage in stigmatization of Henley, ASCI 
and even Indian society and economy; as well as the simultaneous legitimation of the case-method 
DQG+%6))¶VHIIRUWVDW$6&,ZHUHGULYHQ,ZRXOGDUJXHE\WKHSUDJPDWLFQHHGWRGLVWLQJXish 
86$¶VQHR-FRORQLDOGHYHORSPHQWDOLVPIURP%ULWLVKFRORQLDOLVP))¶V3UHVLGHQW+RIIPDQKDG
acknowledged as much when he noted the distrust and suspicion with which the Americans were seen 
LQ,QGLD7KHLUGLVWUXVW+RIIPDQEHOLHYHGJUHZRXWRI³DFHQWXU\ old bitterness directed at us because 
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ZHDUHPLVWDNHQO\LGHQWLILHGZLWKWKH:HVWHUQLPSHULDOLVPRIDE\JRQHJHQHUDWLRQ´120 Such 
suspicion, he argued, was likely to be exploited by the communist Russians, from whom India±±
according to FF±±needed to be saved7KDWLV))¶VILQDQFLDOVXSSRUWWR$6&,ZDVGULYHQE\LWVYLVLRQ
WRHVWDEOLVK86$DVWKHH[HPSODUDQGLWVLQVWLWXWLRQVDQGWKHLUSUDFWLFHVDVWHPSODWHVIRU,QGLD¶V
development and modernization and distinguishing itself from the earlier British institutions, on 
ZKLFK,QGLD¶VSRVW-colonial institutions were modelled. Although never based on scientific or 
systematic evaluation of either teaching method, the case for the adoption of case-method at 
Hyderabad was backed by expertise (such as those of Towl, Greenleaf, Gallagher, etc.) and capital: 
+RIIPDQ¶VIRUPXODLFUHVLVWDQFHDJDLQVWFRPPXQLVP121 
My argument regarding the role of FF-appointed staff and consultants in distinguishing 
themselves from British colonialism as part of establishing USA as the neo-colonial power was not 
restricted to India or for that matter FF alone. Discussing his experience in Pakistan, for example, 
Cornwall--RQHVUHYHDOHGVLPLODUWHQVLRQEHWZHHQ+HQOH\¶VFRQVXOWDQWVDQGWKRVHIURP6\UDFXVH¶V
Maxwell School (of Citizenship and Public Affairs).122 %URXJKWWRJHWKHUWKURXJK))¶VILQDQFLDO
VXSSRUWIURP))FRXUVHRIVWXGLHVDJUHHGWRE\+HQOH\DQG0D[ZHOO¶VVWDIIZHUHQRWDGKHUHGWRDQG
UHSODFHGE\WKRVHZULWWHQHQWLUHO\E\WKHODWWHU¶VVWDIIZLWKRXWDQ\LQSXWIURPWKHIRUPHU$WWUibuting it 
to misunderstandings and mistakes, Cornwall-Jones chose to downplay the differences between 
+HQOH\¶VVWDIIDQGWKRVHIURP6\UDFXVH7KHODWWHUKHQRWHG³UHJDUGHGWKHPVHOYHVDVEHLQJLQFKDUJH
RIHYHU\ERG\DQGHYHU\WKLQJLQFOXGLQJPH´123 Unlike Cornwall-Jones, I would argue that in its role 
as a dominating institution, FF-FRQVXOWDQWV¶SHUVLVWHQWHIIRUWVDWGLVWLQJXLVKLQJWKHPVHOYHVIURPWKH
%ULWLVKZHUHVLJQLILFDQWDQGSDUWRI))¶VLQYROYHPHQWLQ86$¶VDVFHQGDQF\DVDQHR-colonial power. 
This claim is also corroborated by other large US FoXQGDWLRQV¶SURJUDPPHVLQRWKHUWKLUGZorld 
countries. In Latin America, for example, the Rockefeller Foundation played a crucial role in 
American efforts at breaking the earlier academic links between Latin America and Europe, and 
instead establishing USA as the centre of it.124  
*UHHQOHDI¶VOHWWHUWR*XSWDVKRUWO\DIWHUKLVGHSDUWXUHIURP+\GHUDEDGLQSURYLGHVD
final telling anecdote of ))¶VDWWHPSWVDWVWLJPDWL]LQJWKLUGZRUOGFRXQWULHV¶FRORQLDOFRQQHFWLRQs with 
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Britain and offer USA as the template for their post-colonial development, in which management 
education had a crucial role to play. In it, he said:  
We have completed an interesting five days in Pakistan and we are now immersed in a totally 
new sitXDWLRQKHUHLQ.HQ\D«,KDYHUHYLHZHGWKHLUDJHQGDDQGLWLVTXLWHDEOHQGRI
VHYHUDOWKLQJV«,WLVLQWHUHVWLQJWKDWWKH\GRQRWIHHOWKDWWKH\KDGWKHWDOHQWWRGRWKLVZLWK
an African staff, so it is mostly foreigners. The Director is from the U.K.125 
Problematizing the presence of British leadership and seemingly calling for the involvement of 
Africans themselves in management education, Greenleaf singularly failed to reflect on his own and 
the wider American presence in Kenya. Despite making frequent arguments for indigenous leadership 
of management education in third world countries, both Towl and Greenleaf continued to tour the 
globe promoting the case-method and management education, more widely. Towl, for example, is 
known to have visited 37 countries, some of them as many as 15 times during his lifetime as part of 
his role in promoting writing and use of cases.126 In a way, then, it did not matter if they were at India, 
Pakistan or Kenya. In serving FF as a dominating institution, they were complicitous in securing 
86$¶VSODFHLQWKHQHR-FRORQLDOJOREDORUGHUDPRQJWKH³IUHH´QDWLRQVE\PDNLQJLWVLQVWLWXWLRQVDQG
their practices as exemplars, which required, first, a displacement of and distinguishing from the 
earlier colonial connections with BritaiQ¶VLQVWLWXWLRQVDQGWKHLUSUDFWLFHV 
§ 
This article makes three key contributions.  
As mentioned previously, the history of management education in India, limited no doubt, has 
tended to focus on the IIMs, most significantly the first two at Calcutta and Ahmedabad. Hill, Hayes, 
and Baumgartel, for example, have posited ASCI as part of the second of three phases of development 
of management education in the country, suitable for low-level training; followed by its apogee in the 
form of the IIMs.127 Elsewhere, ASCI is presented, typically, as a minor stage in the development of 
management education in the country.128 In addition to the self-evident empirical contribution, the 
lack of due attention to ASCI has resulted in the somewhat straightforward characterization of 
management education in India as mimicry of American management institutions.129 Preceding the 
PLPLFU\RIWKHODWWHUKRZHYHUZDVWKHPLPLFU\RI%ULWDLQ¶VLQVWLWXWLRQVDQGWKHLUSUDFWLFHVLQSRVW-
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colonial Indian management institutions, which is the DUWLFOH¶VILUVWFRQWULEXWLRQ$OWKRXJK
overlooked, this is hardly unexpected as British institutions, following imperialism, served as the 
template for post-colonial development of different institutions across the third world. Departing from 
the characterization of Americanization of management in third world countries as a colonial 
continuity, I have argued that FF-led Americanization at ASCI was less straight forward than that. It 
involved, first and foremost, a displacement, which brings me to my second FRQWULEXWLRQRQ))¶V
influential role as a dominating institution and its specific mechanics.  
7KHPDNLQJRI+%6¶FDVH-method as the template and USA a neo-colonial power required the 
GLVSODFHPHQWRI+HQOH\¶VV\QGLFDWHV%ULWDLQDQGLWVLQVWLWXWLRQVDVH[HPSODUVIRU,QGLD¶VSRVW-colonial 
institutions. From an Indian perspective, though, management education was imbricated in related but 
distinct forms of colonialism. Placed in its contemporary context of the Cold War and the ensuing 
deployment of developmeQWDOSURJUDPPHVWRFRPEDWFRPPXQLVPWKHXVHRI+RIIPDQ¶VVROXWLRQRI
capital and technical expertise in establishing the use of case-method in Hyderabad by FF were part of 
86$¶VHVWDEOLVKPHQWDVWKHQHR-colonial power. However, departing from Khurana et aO¶VVWUDLJKW-
IRUZDUGQDUUDWLRQRIGRPLQDQFHDQGDJUHHLQJZLWK&RRNHDQG$OFDGLSDQL¶VFKDOOHQJHDERXW))¶DVWKH
dominating institution in the Americanization of management education in Latin America, in this 
DUWLFOH,KDYHDOVRRXWOLQHGWKHOLPLWVRI))¶Vdominance.130 :KLOH))¶VLQWHUYHQWLRQVZHUHVXEYHUWHG
E\WKHLU%UD]LOLDQFRXQWHUSDUWVV\QGLFDWHVFRQWLQXHGWREHXVHGDW$6&,GHVSLWH))¶VHIIRUWVLQ
remaking Hyderabad into Harvard as a dominating institution by way of case-method. 
My third contribution is about contextualising instructional methods. Much of the prior 
scholarship on case methods and syndicates has focussed on its value and limitations, its potential for 
future managers to learn from, and that which it makes invisible or silences. Such debates are 
commonly framed around questions of effectiveness, relevance, merit and scientific evidence alone.131 
Without detracting from their significance, I would argue that such debates often ignore the historical 
geo-politics, globally, which can and have affected the choice of instructional method in management 
institutions. At Hyderabad and elsewhere, FF engaged in struggle over, among other things, pedagogy 
DQGFXUULFXODWRVHFXUH86$¶VSODFHDWWKHKHOPRIWKHJOREDOSROLWLFDODQGHFRQRPLFRUGHUDVWKH
dominant neo-colonial power. This contention is lent further credence by the point discussed earlier 
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that in its role as a dominating institution, the stigmatization and legitimization that FF engaged were 
made without any systematic or scientific study of pedagogic methods, the only contemporary study 
RILWVNLQGKDYLQJEHHQFRQGXFWHGE\+HQOH\¶VVWDII7KXVWKHXVHDQGSUHVWLJHRIWKHFDVH-method 
which has since come to be the defining feature of management education, in India±±particularly at 
IIM, AhmedabDG,QGLD¶VSUHPLHUPDQDJHPHQWLQVWLWXWLRQ±±and elsewhere, were the underlying 
contemporary global geo-politics. The contrary fortunes of syndicates and the case-method mirrored 
86$¶VULVHDVDQHR-colonial power having, as the renowned postcolonial scholar Edward Said noted, 
³replaced the greater earlier empires as the GRPLQDQWRXWVLGHIRUFH´132  
 
Bibliography of Works Cited 
 Books 
Anteby, Michel. Manufacturing Morals: The Value of Silence in Business School Education. Chicago: 
University of Chicago Press, 2013. 
Appadurai, Arjun. Modernity at Large: Cultural Dimensions of Globalization, Minneapolis: 
University of Minnesota Press, 1996. 
Arnove, Robert F., ed. Philanthropy and Cultural Imperialism: The Foundations at Home and 
Abroad. Bloomington: Indiana University Press, 1980.  
Biswas, Arabinda and Surendra Prasad Agrawal. Development of Education in India: A Historical 
Survey of Educational Documents before and after Independence, New Delhi: Concept 
Publishing, 1986. 
Cornwall-Jones, A. T. Education for Leadership. Abingdon: Routledge, 2007.  
Engwall, Lars and Vera Zamagni, eds. Management Education in Historical Perspective, Manchester: 
Manchester University Press, 1998. 
Escobar, Arturo. Encountering Development: The Making and Unmaking of the Third World. 
Princeton: Princeton University Press, 1995. 
Gemelli, Giuliana, ed. The Ford Foundation and Europe (1950s-1970s): Cross Fertilization of 
Learning in Social Science and Management. Brussels: European Interuniversity Press, 1998. 
28 
 
Hall, Noel. The Making of Higher Executives: The Modern Challenges, New York: New York 
University, 1958. 
Hill, Thomas M., W. Warren Hayes, and Howard Baumgartel, with collaboration of Samuel Paul. 
Institution Building in India: A Study of International Collaboration in Management 
Education, Boston: Harvard University Graduate School of Business Administration, 
Division of Research, 1973. 
Khurana, Rakesh. From Higher Aims to Hired Hands: The Social Transformation of American 
Business Schools and the Unfulfilled Promise of Management as a Profession, Princeton, 
N.J.: Princeton University Press, 2007. 
McEwan, Cheryl. Postcolonialism and Development. Abingdon: Routledge. 
Nye, Joseph S. Jr. Soft Power: The Means to Succeed in World Politics. New York: Public Affairs 
Press, 2004. 
Parmar, Inderjeet. Foundations of the American Century: The Ford, Carnegie, and Rockefeller 
Foundations in the Rise of the American Power. New York: Columbia University Press, 
2012. 
Roelofs, Joan. Foundations and Public Policy: The Mask of Pluralism. Albany: State University of 
New York Press, 2003. 
Rosen, George. Western Economists and Eastern Societies: Agents of Change in South Asia, 1950-
1970. Baltimore: John Hopkins University Press. 
Sahlin-Andersson, Kerstin and Lars Engwall, eds. The Expansion of Management Knowledge: 
Carriers, Flows and Sources. Stanford, Stanford University Press, 2002. 
Spivak, Gayatri C. Outside in the Teaching Machine, New York: Routledge, 1993. 
Staples, Eugene S. Forty Years: A Learning Curve. The Ford Foundation Programs in India 1952-
1992. New Delhi: The Ford Foundation, 1992. 
Taylor, H. J. B. The Administrative Staff Colleges at Home and Overseas. London: Lyon Grant and 
Green, 1968. 
 
 Journal Articles and Book Chapters  
29 
 
$GDPV-RKQ³7KH8VHRI6\QGLFDWHVLQ0DQDJHPHQW7UDLQLQJ´,QManagement Development and 
Training Handbook, edited by Bernard Taylor and Gordon L. Lippitt, 191-203. Maidenhead: 
McGraw Hill, 1975. 
$OFDGLSDQL5DIDHO³)URP/DWLQ$PHULFDWRWKH:RUOG1RWHs on the (Possible) Latin American 
0DQDJHPHQW6W\OHV´,QInternational Management and International Relations: A Critical 
Perspective from Latin America, edited by Ana Guedes and Alex Faria, 136-58. New York: 
Routledge, 2010. 
Alcadipani, Rafael and Miguel 3&DOGDV³$PHULFDQL]LQJ%UD]LOLDQ0DQDJHPHQW´critical 
perspectives on international business 8, no. 1 (2012): 37-55. 
$OFDGLSDQL5DIDHODQG$OH[DQGUH5RVD³)URP*UREDO0DQDJHPHQWWR*ORFDO0DQDJHPHQW/DWLQ
American Perspectives as a Counter-dominant 0DQDJHPHQW(SLVWHPRORJ\´Canadian 
Journal of Administrative Sciences 28 (2011): 453-66. 
%ULGJPDQ7RGG³%H\RQGWKH0DQDJHU¶V0RUDO'LOHPPD5HWKLQNLQJWKHµ,GHDO7\SH¶%XVLQHVV
(WKLFV&DVH´Journal of Business Ethics 94 (2010): 311-22. 
Bridgman, Todd, 6WHSKHQ&XPPLQJVDQG&ROP0F/DXJKOLQ³5H-stating the Case: How Revisiting 
the Development of the Case Method can Help Us Think Differently about the Future of the 
%XVLQHVV6FKRRO´Academy of Management Learning and Education 15, 4 (2016): 724-41. 
Clegg, Stewart R. and Anne Ross-6PLWK³5HYLVLQJWKH%RXQGDULHV0DQDJHPHQW(GXFDWLRQDQG
/HDUQLQJLQD3RVWSRVLWLYLVW:RUOG´Academy of Management Learning and Education 2, no. 
1 (2003): 85-98. 
&OHJJ6WHZDUW56WHSKHQ/LQVWHDGDQG*UDKDP6HZHOO³2QO\3HQJXLns: A Polemic on Organization 
7KHRU\IURPWKH(GJHRIWKH:RUOG´Organization Studies 20, no. 7 (1999): 103-17.  
&ROOLQVRQ'DYLGDQG'HQQLV7RXULVK³7HDFKLQJ/HDGHUVKLS&ULWLFDOO\1HZ'LUHFWLRQVIRU
/HDGHUVKLS3HGDJRJ\´Academy of Management Learning and Education 14, no. 4 (2015): 
576-94.  
&ROOLHU.*³$Q([SHULPHQWLQ8QLYHUVLW\7HDFKLQJ´Universities Quarterly 20, no. 3 (1966): 336-
48. 
30 
 
&ROOLHU.*³6\QGLFDWH0HWKRGV)XUWKHU(YLGHQFHDQG&RPPHQW´Universities Quarterly 23 
(1969): 431-6. 
&ROOLHU.*³3HHU-JURXS/HDUQLQJLQ+LJKHU(GXFDWLRQ7KH'HYHORSPHQWRI+LJKHU2UGHU6NLOOV´
Studies in Higher Education 5, no. 1(1980): 55-62. 
&RQWDUGR,DQQDDQG5RELQ:HQVOH\³7KH+DUYDUG%XVLQHVV6FKRRO6WRU\$YRLGLQJ.QRZOHGJHE\
%HLQJ5HOHYDQW´Organization 11, no. 2 (2004): 211-31. 
&RRNH%LOO³7KH0DQDJLQJRIWKH7KLUG:RUOG´Organization 11, no. 5 (2004): 603-25. 
Cooke, Bill and RaIDHO$OFDGLSDQL³7RZDUGD*OREDO+LVWRU\RI0DQDJHPHQW(GXFDWLRQ7KH&DVHRI
WKH)RUG)RXQGDWLRQDQGWKH6mR3DXOR6FKRRORI%XVLQHVV$GPLQLVWUDWLRQ%UD]LO´Academy 
of Management Learning and Education 14, no. 4 (2015): 482-99. 
Cooke, Bill and Alex FarLD³'HYHORSPHQW$GPLQLVWUDWLRQDQG,PSHULDOLVPRI1RUWK$WODQWLF)RU
(GXDUGR,EDUUD&RODGR´Cadernos EBAPE 11, no. 2 (2013): i-xv. 
&XUULH*UDHPH³µ%H\RQG2XU,PDJLQDWLRQ¶7KH9RLFHRI,QWHUQDWLRQDO6WXGHQWVRQWKH0%$´
Management Learning 38, no. 5 (2007): 539-56. 
'¶0HOOR%HUQDUG³0DQDJHPHQW(GXFDWLRQ$&ULWLFDO$SSUDLVDO´Economic and Political Weekly 
34, no. 48 (1999): M169-76. 
'DU6DGKYL³5H-FRQQHFWLQJ+LVWRULHV0RGHUQLW\0DQDJHULDOLVPDQG'HYHORSPHQW´Journal of 
Health Organization and Management 22, no. 2 (2008): 93-110. 
'LPRFN0DUVKDOO(³7KH$GPLQLVWUDWLYH6WDII&ROOHJH([HFXWLYH'HYHORSPHQWLQ*RYHUQPHQWDQG
,QGXVWU\´American Political Science Review 50, no. 1 (1956): 166-76. 
'L[LW0XNXQG5HWDO³:KDWLVWKH)XWXUHRIWKH&DVH0HWKRGLQ0DQDJHPHQW(GXFDWLRQLQ,QGLD"´
Vikalpa 30, no. 4 (2005): 87-131.  
(QJZDOO/DUV³7KH$PHULFDQL]DWLRQRI1RUGLF0DQDJHPHQW(GXFDWLRQ´Journal of Management 
Inquiry 13, no. 2 (2004): 109-17. 
(VWHYD*XVWDYR³'HYHORSPHQW´,QThe Development Dictionary: A Guide to Knowledge as Power, 
edited by Wolfgang Sachs, 6-25. London: Zed Books, 1992. 
31 
 
)LVKHU'RQDOG³7KH5ROHRI3KLODQWKURSLF)RXQGDWLRQVLQWKH5HSURGXFWLRQDQG3URGXFWLRQRI
Hegemony: 5RFNHIHOOHU)RXQGDWLRQDQGWKH6RFLDO6FLHQFHV´Sociology 17, no. 2 (1983): 
206-33. 
)UHQNHO0LFKDODQG<HKRXGD6KHQKDY³)URP$PHULFDQL]DWLRQWR&RORQL]DWLRQ7KH'LIIXVLRQRI
3URGXFWLYLW\0RGHOV5HYLVLWHG´Organization Studies 24, no. 9 (2003): 1537-61. 
)RUUHVWHU-D\:³,QGXVWULDO'\QDPLFV²$IWHUWKH)LUVW'HFDGH´Management Science 14, no. 7 
(1968): 398-415. 
*DEULHO<LDQQLVDQG'RURWK\6*ULIILWKV³,QWHUQDWLRQDO/HDUQLQJ*URXSV6\QHUJLHVDQG
'\VIXQFWLRQV´Management Learning 39, no. 5 (2008): 275-97. 
*DUYLQ'DYLG$³0DNLQJWKH&DVH3URIHVVLRQDO(GXFDWLRQIRUWKH:RUOGRI3UDFWLFH´Harvard 
Magazine 106, no. 1 (2003): 56-65, 107. 
*HPHOOL*LXOLDQD³)URP,PLWDWLRQWR&RPSHWLWLYH-Cooperation: The Ford Foundation and 
Management Education in Western and Eastern Europe (1950s-V´,QThe Ford 
Foundation and Europe (1950s-1970s): Cross Fertilization of Learning in Social Science and 
Management, edited by Giuliana Gemelli, 167-305. Brussels: European Interuniversity Press, 
1998. 
*UH\&KULV³5HLQYHQWLQJ%XVLQHVV6FKRROV7KH&RQWULEXWLRQRI&ULWLFDO0DQDJHPHQW(GXFDWLRQ´
Academy of Management Learning and Education 3 (2004): 178-86. 
*ULIILWKV'RURWK\6'LDQD:LQVWDQOH\DQG<LDQQLV*DEULHO³/HDUQLQJ6KRFN7KH7UDXPDRI
Return to Formal LeaUQLQJ´Management Learning 36, no. 3 (2005): 275-97. 
+DOO1RHO)³7KH$GPLQLVWUDWLYH6WDII&ROOHJH´Australian Journal of Public Administration 14, no. 
1 (1955): 1-21. 
+HVV*DU\5³:DJLQJWKH&ROG:DULQWKH7KLUG:RUOG7KH)RXQGDWLRQVDQGWKH&KDOOenges of 
'HYHORSPHQW´,QCharity, Philanthropy, and Civility in American History, eds. Lawrence J. 
Friedman and Mark D. McGarvie, 319-339. Cambridge: Cambridge University Press, 2003. 
+HVV*DU\5³7KH5ROHRI$PHULFDQ3KLODQWKURSLF)RXQGDWLRQVLQ,QGLD¶s Road to Globalization 
GXULQJWKH&ROG:DU(UD´,QGlobalization, Philanthropy, and Civil Society: Toward a New 
32 
 
Political Culture in the Twenty first Century, edited by Soma Hewa and Darwin H. Stapleton, 
51-72. New York: Springer, 2005. 
Ibarra-Colado, EdXDUGR³2UJDQL]DWLRQ6WXGLHVDQG(SLVWHPLF&RORQLDOLW\LQ/DWLQ$PHULFD7KLQNLQJ
2WKHUQHVVIURPWKH0DUJLQV´Organization 13, no. 4 (2006): 463-88. 
Kipping, Matthias, Lars Engwall and Behlül Üsdiken³3UHIDFH7KH7UDQVIHURI0DQDJHPHQW
.QRZOHGJHWR3HULSKHUDO&RXQWULHV´International Studies of Management and Organization 
38, no. 4 (2008): 3-16. 
Kipping, Matthias, Behlül Üsdiken and Núria Puig³,PLWDWLRQ7HQVLRQDQG+\EULGL]DWLRQ0XOWLSOH
$PHULFDQL]DWLRQVRI0DQDJHPHQW(GXFDWLRQLQ0HGLWHUUDQHDQ(XURSH´Journal of 
Management Inquiry 13, no. 2 (2004): 98-108. 
.ULJH-RKQDQG+HONH5DXVFK³,QWURGXFWLRQ± Tracing the Knowledge: Power Nexus of American 
3KLODQWKURS\´,QAmerican Foundations and the Coproduction of World Order in the 
Twentieth Century, edited by John Krige and Helke Rausch, 7-34. Göttingen: Vandenhoeck 
and Ruprecht, 2012. 
0LU5D]D$OL0LUDQG1LGKL6ULQLYDV³0DQDJHULDO.QRZOHGJHDV3URSHUW\7KH5ROHRI
8QLYHUVLWLHV´Organization Management Journal 1, no. 2 (2004): 126-37. 
Nye, Joseph S. -U³6RIW3RZHU´Foreign Policy 80 (1990): 153-71. 
3DUPDU,QGHUMHHW³&RQFHSWXDOLVLQJWKH6WDWH-3ULYDWH1HWZRUNLQ$PHULFDQ)RUHLJQ3ROLF\´,QThe 
US Government, Citizen Groups, and the Cold War: The State-Private Network, edited by 
Helen Laville and High Wilford, 13-27. Abingdon: Routledge, 2006. 
3UDVDG$QVKXPDQ³7KH*D]HRIWKH2WKHU3RVWFRORQLDO7KHRU\DQG2UJDQL]DWLRQDO$QDO\VLV´,Q
Postcolonial Theory and Organisational Analysis, edited by Anshuman Prasad, 3-43. New 
York: Palgrave Macmillan, 2003. 
3UDVDG$QVKXPDQ3XVKNDOD3UDVDG$OEHUW-0LOOVDQG-HDQ+HOPV0LOOV³'HEDWLQJ.QRZOHGJH
5HWKLQNLQJ&ULWLFDO0DQDJHPHQW6WXGLHVLQD&KDQJLQJ:RUOG´,QThe Routledge 
Companion to Critical Management Studies, edited by Anshuman Prasad, Pushkala Prasad, 
Albert J. Mills and Jean Helms Mills, 3-42. New York: Routledge, 2016. 
3\OHH09³0DQDJHPHQW(GXFDWLRQLQ,QGLD´Management Science 13, no. 10 (1967): C209-C217. 
33 
 
6DFNOH\1LFROH³)RXQGDWLRQLQWKH)LHOG± 7KH)RUG)RXQGDWLRQ¶V1HZ'HOKL2IILFHDQd the 
Construction of Development Knowledge, 1951-´,QAmerican Foundations and the 
Coproduction of World Order in the Twentieth Century, edited by Ulrich Herbert and Jörn 
Leonhard, 232-60. Göttingen, Germany: Vandenhoeck & Ruprecht, 2012. 
Said, EdwarG:³5HSUHVHQWLQJWKH&RORQL]HG$QWKURSRORJ\¶V,QWHUORFXWRUV´Critical Inquiry 15, 
no. 2 (1989): 205-25. 
6FKORVVPDQ6WHYHQ0LFKDHO6HGODNDQG+DUROG:HFKVOHU³7KHµ1HZ/RRN¶7KH)RUG)RXQGDWLRQ
DQGWKH5HYROXWLRQLQ%XVLQHVV(GXFDWLRQ´Selections 14, no. 3 (1998): 8-28. 
6HQ13RWOD³7KH$GPLQLVWUDWLYH6WDII&ROOHJHRI,QGLD´LQEducation for Leadership, ed. By A. T. 
Cornwall-Jones, 185-7. Oxon: Routledge, 2007. 
6HWK6DQMD\/HHOD*DQGKLDQG0LFKDHO'XWWRQ³3RVWFRORQLDO6WXGLHV$%HJLQQLQJ«´Postcolonial 
Studies 1, no. 1 (1998): 7-11. 
6PLWK*DUHWK³7KH8VHDQG(IIHFWLYHQHVVRIWKH&DVH6WXG\0HWKRGLQ0DQDJHPHQW(GXFDWLRQ± A 
&ULWLFDO5HYLHZ´Management Education and Development 18, no. 1 (1987): 51-61. 
6ULQLYDV1LGKL³(SLVWHPLFDQG3HUIRUPDWLYH4XHVWVIRU$XWKHQWLF0DQDJHPHQWLQ,QGLD´
Organization 19, no. 2 (2012): 145-58.  
6ULQLYDV1LGKL³0LPLFU\DQG5HYLYDO7KH7UDQVIHUDQG7UDQVIRUPDWLRQRI0DQDJHPHQW.QRZOHGJH
to India, 1959-´ International Studies of Management and Organization 38, no. 4 
(2008): 38-57.  
6ULQLYDV1LGKL³&XOWLYDWLQJ,QGLDQ0DQDJHPHQW,QVWLWXWLRQV6XEMHFWLYLW\DQGWKH1DWXUHRI
.QRZOHGJH´,QThe Civilized Organization: Norbert Elias and the Future of Organization 
Studies, edited by Ad van Iterson, Willem Mastenbroek, Tim Newton and Dennis Smith, 151-
69. Amsterdam: John Benjamins, 2002. 
7RVLHOOR5RVDULR-³0D[$VFROL$/LIHWLPHRI5RFNHIHOOHU&RQQHFWLRQV´,QThe Unacceptables: 
American Foundations and Refugee Scholars between the Two Wars and After, edited by 
Giuliana Gemelli, 107-40. Brussels: PIE Lang, 2000. 
34 
 
Üsdiken%HKOO³$PHULFDQL]DWLRQRI(XURSHDQ0DQDJHPHQW(GXFDWLRQ in Historical and 
&RPSDUDWLYH3HUVSHFWLYH$6\PSRVLXP´Journal of Management Inquiry 13, no. 2 (2004): 
87-9. 
 
Archival Materials 
Ford Foundation Archives, Rockefeller Archives Centre, Sleepy Hollow, USA 
London Metropolitan Archives, London, UK 
Special Collections, University of Reading, UK 
 
 Conference and Working Papers 
&RRNH%LOODQG$UXQ.XPDU³863KLODQWKURS\¶V6KDSLQJRI0DQDJHPHQW(GXFDWLRQ$*HR-
WHPSRUDO+LVWRU\´3DSHUSUHVHQWHGDWWKH$QQXDO0HHWLQJRIWKH%ULWLVK$FDGHP\RI
Management, University of Warwick, September 5-7, 2017. 
.KXUDQD5DNHVK.HQQHWK.LPXUDDQG0DULRQ)RXUFDGH³+RZ)RXQGDWLRQV7KLQN7KH)RUG
)RXQGDWLRQDVD'RPLQDWLQJ,QVWLWXWLRQLQWKH)LHOGRI$PHULFDQ%XVLQHVV6FKRROV´+DUYDUG
Business School Working Paper 11-070, Harvard University, Cambridge, MA, 2011. 
http://www.hbs.edu/faculty/Publication%20Files/11-070.pdf 
 
 Online Sources 
$6&,³2XU+LVWRU\´$FFHVVHG0DUFKKWWSDVFLRUJLQLQGH[SKSDERXW-us/our-history 
0DUTXDUG%U\DQ³$QGUHZ57RZO+DUYDUG%XVLQHVV6FKRRO,QQRYDWRU´The Boston Globe, 
July 15, 2012. Accessed July 17, 2017. 
https://www.bostonglobe.com/metro/obituaries/2012/07/14/andrew-towl-was-director-case-
development-harvard-business-school/WmE7ya3cg2q2U8F1jQ5IeJ/story.html. 
Truman, +DUU\63UHVLGHQWLDO/LEUDU\DQG0XVHXP³,QDXJXUDODGGUHVV´$FFHVVHG'HFHPEHU
2017. https://www.trumanlibrary.org/whistlestop/50yr_archive/inagural20jan1949.htm   
 
35 
 
                                                 
 Notes 
1
 Hoffman on Tour, Reel AV 1951, Box 2, FA750, Audio-visual Materials, FF Records, RAC. 
2
 Ibid. 
3
 FRUDGLVFXVVLRQRQWKHGLVFXUVLYHDQGPDWHULDOFUHDWLRQRIWKH³7KLUG:RUOG´VHH(VFREDU
Encountering Development, 9. 
4
 For a discussion on the UROHRI7UXPDQ¶VFour Point Program outlined in his ³,QDXJXUDO$GGUHVV´LQ
combating communism in third world countries in the name of their development, see Esteva, 
³'HYHORSPHQW´-3 and Escobar, Encountering Development, 31-9. 
5
 ,QKLVZLGHO\FLWHGIRUPXODWLRQ$PHULFDQSROLWLFDOVFLHQWLVW-RVHSK61\H³6RIW3RZHU´
GLVWLQJXLVKHGVRIWSRZHUIURPKDUGRUFRPPDQGLQJSRZHUDVRQHE\ZKLFK³RQHFRXQWU\JHWVRWKHU
countries to want what it wants.´$OVRVHH1\H¶VSoft Power for an extended discussion. 
6
 )RUDPRUHGHWDLOHGGLVFXVVLRQRQ86)RXQGDWLRQV¶UROHLQWKHULVHRI$PHULFDQ³VRIWSRZHU´VHH
3DUPDU¶VFoundations, 7-15. 
7
 Ibid. 
8
 +HVV³)RXQGDWLRQVLQ,QGLD¶V*OREDOL]DWLRQ´$OVRVHH+HVV¶V³:DJLQJWKH&ROG:DU´DQG
Staples, Forty Years IRUDQLQVLGHU¶VDFFRXQW 
9
 6DFNOH\³)RXQGDWLRQLQWKH)LHOG´ 
10
 Staples, Forty Years, 48-50 for an overview. Also see Hill, Hayes, and Baumgartel, Institution 
Building IRUDGHWDLOHGGLVFXVVLRQDQGHYDOXDWLRQRI))¶VLQVWLWXWLRQ-building in management 
education in India. 
11
 6HH'¶0HOOR³0DQDJHPHQWHGXFDWLRQ´DQG6ULQLYDV³0LPLFU\DQG5HYLYDO´ 
12
 Needless to mention that the Americanization of management took on diverse institutional 
trajectories, but was also actively resisted. For an overview of the trajectories and responses to 
Americanization of management knowledge, see Sahlin-Andersson and Engwall, Expansion of 
Management Knowledge. For a more specific discussion, see Kipping, Engwall and Üsdiken, 
³3UHIDFH´ on third world countries DQGVHHhVGLNHQ³$PHULFDQL]DWLRQ´-8 for an overview in 
Europe. 
36 
 
                                                                                                                                                        
13
 3UDVDG³*D]HRIWKH2WKHU´-DQG3UDVDGHWDO³'HEDWLQJ.QRZOHGJH´-42.  
14
 )UHQNHODQG6KHQKDY³$PHULFDQL]DWLRQWR&RORQL]DWLRQ´ 
15
 Notable exceptions include Rakesh .KXUDQD¶VHigher Aims*HPHOOL¶VFord Foundation and 
EuropeDQG&RRNHDQG$OFDGLSDQL¶V³*OREDO+LVWRU\´RI))¶VUROHLQWKHSão Paulo School of 
Business Administration, Brazil. 
16
 .KXUDQD.LPXUDDQG)RXUFDGH³+RZ)RXQGDWLRQV7KLQN´ 
17
 )RUDQRYHUYLHZRILWVKLVWRU\VHH$6&,³2XU+LVWRU\´)RUDGHWDLOHGGLVFXVVLRQRI$6&,¶V
similarities and differences from Henley, see Taylor, Administrative Staff Colleges, 41-4; and Sen, 
³$GPLQLVWUDWLYH6WDII&ROOHJHRI,QGLD´-7. 
18
 Cooke and Alcadipani, ³*OREDO+LVWRU\,´494-5. 
19
 See '¶0HOOR³&ULWLFDO$SSUDLVDO´0-172-0LU0LUDQG6ULQLYDV³0DQDJHULDO.QRZOHGJH´
3\OHH³0DQDJHPHQW(GXFDWLRQ´6ULQLYDV³0LPLFU\DQG5HYLYDO´6ULQLYDV³&XOWLYDWLQJ,QGLDQ
0DQDJHPHQW´-60. 
20
 Hill, Hayes and Baumgartel, Institution Building, 10-20, classification is as follows: beginning with 
the establishment of the Sydenham College in 1913, the first phase was centred around commerce 
colleges in the country; the second, relatively short phase, is classified as the management studies 
phase, which involved the establishment of training institutions such as ASCI. Finally, Hill et al 
argued that the third and final stage from 1960s onward: the apogee of management education in the 
country, involved the establishment of the IIMs in the country.  
21
 See %ULGJPDQ³0DQDJHU¶V0RUDODilemma´and Grey³5HLQYHQWLQJ%XVLQHVV6FKRROV´ 
22
 Clegg and Ross-6PLWK³5HYLVLQJWKH%RXQGDULHV´(QJZDOODQG=DPDJQLManagement Education; 
and Kipping, Engwall and Üsdiken³3UHIDFH´ 
23
 &OHJJ/LQVWHDGDQG6HZHOO³2QO\3HQJXLQV´ 
24
 Khurana, Higher Aims, 239-DOVRVHH6FKORVVPDQ6HGODNDQG:HFKVOHU³1HZ/RRN´ 
25
 Gaither, -U¶VVSHHFKRQ-XO\DW6WDQIRUG8QLYHUVLW\FLWHGIURP.KXUDQDHigher Aims, 
239-40. 
37 
 
                                                                                                                                                        
26
 (QJZDOO³$PHULFDQL]DWLRQRI1RUGLF0DQDJHPHQW´.LSSLQJ(QJZDOODQG Üsdiken³3UHIDFH´
.LSSLQJhVGLNHQDQG3XLJ³,PLWDWLRQ7HQVLRQDQG+\EULGL]DWLRQ´hVGLNHQ³$PHULFDQL]DWLRQ´-
8. 
27
 &RRNHDQG.XPDU³6KDSLQJRI0DQDJHPHQW(GXFDWLRQ´$OVRVHH3DUPDUFoundations and 
)LVKHU³3URGXFWLRQRI+HJHPRQ\´IRUDVLPLODUGLVFXVVLRQIRULQWHUQDWLRQDOUHODWLRQVDQGVRFLDO
sciences respectively. 
28 Kipping, Engwall and Üsdiken³3UHIDFH´ 
29
 $OFDGLSDQL³/DWLQ$PHULFD´$OFDGLSDQLDQG&DOGDV³$PHULFDQL]LQJ%UD]LOLDQ0DQDJHPHQW´
$OFDGLSDQLDQG5RVD³*UREDOWR*ORFDO0DQDJHPHQW´'¶0HOOR³&ULWLFDO$SSUDLVDO´DQG6ULQLYDV
³0LPLFU\DQG5HYLYDO´ 
30 6HH'DU³5H-FRQQHFWLQJ+LVWRULHV´IRUDGLVFXVVLRQRQWKHPRGHUQL]LQJDQGXQLYHUVDOL]LQJ
tendencies of both development and management and their mutual entanglements. Also see, Cooke 
DQG)DULD³'HYHORSPHQW$GPLQLVWUDWLRQDQG,PSHULDOLVP´ 
31
 &RRNH³0DQDJLQJWKH7KLUG:RUOG´ 
32
 6ULQLYDV³0LPLFU\DQG5HYLYDO´DQG³$XWKHQWLF0DQDJHPHQW´ 
33
 'DU³5H-FRQQHFWLQJ+LVWRULHV´ 
34
 Ibarra-&RODGR³(SLVWHPLF&RORQLDOLW\´ 
35
 )RUDQRYHUYLHZRIWKHSRVWFRORQLDOFULWLFLVPRIPDQDJHPHQWVHH3UDVDG³*D]HRIWKH2WKHU´-
DOVRVHH3UDVDGHWDO³'HEDWLQJ.QRZOHGJH´-42 for an updated review. 
36
 McEwan, Postcolonialism and Development. Also see Cooke, ³0DQDJLQJWKH7KLUG:RUOG´ 
37
 $OFDGLSDQLDQG&DOGDV³$PHULFDQL]LQJ%UD]LOLDQ0DQDJHPHQW´&RRNHDQG.XPDU³6KDSLQJ
RI0DQDJHPHQW(GXFDWLRQ´0LU0LUDQG6ULQLYDV³0DQDJHULDO.QRZOHGJH´-31; Srinivas, 
³0LPLFU\DQG5HYLYDO´-)LQDOO\VHH3DUPDU¶VFoundations for a discussion on the role of 
86$¶V)RXQGDWLRQVDQGGLVFLSOLQDU\NQRZOHGJHDQGQHWZRUNVIURPRWKHUILHOGVDVSDUWRI
international development. 
38
 &RRNHDQG$OFDGLSDQL³*OREDO+LVWRU\´&RRNHDQG.XPDU³6KDSLQJRI0DQDJHPHQW(GXFDWLRQ´ 
39
 Arnove, Foundations and Cultural Imperialism.  
38 
 
                                                                                                                                                        
40
 )RUDPRUHGHWDLOHGDQGFULWLFDOGLVFXVVLRQRQ86IRXQGDWLRQV¶UROHLQWKHULVHRI$PHULFDQVRIW
SRZHUVHH3DUPDU¶VFoundations, 7-15. 
41
 Parmar³6WDWH-3ULYDWH1HWZRUN´5RHORIVFoundations and Public Policy, 159. 
42
 *HPHOOL³,PLWDWLRQWR&RPSHWLWLYH-FRRSHUDWLRQ´ 
43
 Parmar, Foundations. Also see Roelofs, Foundations and Public Policy, 157-195 for an 
LQWHUQDWLRQDORYHUYLHZRIKRZ86IRXQGDWLRQV¶LQWHUQDWLRQDORSHUDWLRQVKDYHZRUNHG²overtly or in 
secrecy²to consolidate American domination and establishment of free markets in third world 
countries. 
44
 6HH)LVKHU³3URGXFWLRQRI+HJHPRQ\´FRQWULEXWLRQVWR*HPHOOL¶VHGLWHGYROXPHFord Foundation 
and Europe; and Parmar, Foundations, among others.  
45
 Staples, Forty Years, 44, 48. 
46
 0\HUV¶V0HPRWR(QVPLQJHUGDWHG)HEUXDU\5HHO$6&,*UDQWV$-B, 
FF Records, RAC [all archival sources from within ASCI (05900021), Grants A-B, FF Records, RAC 
henceforth shortened to ASCI, FF, RAC]. 
47
 6ULQLYDV³0LPLFU\DQG5HYLYDO´-5. 
48
 The Staff College in Training for Management by Noel F. Hall, Winter Proceedings No 1, 1948-49, 
British Institute of Management, LMA/4062/06/015, Latham Papers, London Metropolitan Archives 
(LMA). 
49
 Ibid. 
50
 The Method of Work, Administrative Staff College, MSS 5567/Box 6, Special Collections, 
8QLYHUVLW\RI5HDGLQJ856HH+DOO¶VHigher ExecutivesDQG³6WDII&ROOHJH´7D\ORU
Administrative Staff Colleges, 11-DQG'LPRFN³&ROOHJH´-3 for an in-depth discussion 
regarding content, pedagogy, and role of staff in syndicates. 
51
 Taylor, Administrative Staff Colleges. 
52
 'LPRFN³&ROOHJH´ 
53
 Ibid, 172. 
54
 &ROOLHU³6\QGLFDWH0HWKRGV´DQG³3HHU-*URXS/HDUQLQJ´ 
39 
 
                                                                                                                                                        
55
 $GDPV³6\QGLFDWHV´I 
56
 6HH%ULGJPDQ&XPPLQJVDQG0F/DXJKOLQ³5H-VWDWLQJWKH&DVH´IRUDKLVWRU\RIFDVH-method. In 
SDUWLFXODU'RQKDPSURSRVHGWKHH[SDQVLRQRI+%6¶V%XUHDXRI%XVLQHVV5HVHDUFKIRUSURGXFLQJ
cases. 
57
 6HH*DUYLQ³0DNLQJWKH&DVH´-DQG$QWHE\¶VHWKQRJUDShy of the case-method in 
Manufacturing Morals, 51-69. 
58
 %ULGJPDQ³0DQDJHU¶V0RUDO'LOHPPD´*UH\³5HLQYHQWLQJ%XVLQHVV6FKRROV´ 
59
 &ROOLQVRQDQG7RXULVK³7HDFKLQJ/HDGHUVKLS&ULWLFDOO\´ 
60
 6HH*DUYLQ¶V³0DNLQJWKH&DVH´IRUDGLVFXVVLRQRQWKHLUXVHDW+DUYDUG¶VVFKRROVWKXV
reinforcing its position as an exemplar of the case-method. 
61
 &RQWDUGRDQG:HQVOH\³+DUYDUG%XVLQHVV6FKRRO6WRU\´-24. 
62
 For a historical discussion on IIMs adoption of the case-method and the wider context, see Srinivas, 
³0LPLFU\DQG5HYLYDO´DQG³&XOWLYDWLQJ,QGLDQ0DQDJHPHQW´-3. Also see the colloquium 
SXEOLVKHGLQ,,0$KPHGDEDG¶VMRXUQDOVikalpa'L[LWHWDO³)XWXUHRI&DVH0HWKRG´-131. Worth 
mentioning here that the steps leading WR,,0$KPHGDEDG¶Vcentral building are popularly known as 
the Harvard Steps. 
63
 6ULQLYDV³&XOWLYDWLQJ,QGLDQ0DQDJHPHQW´ 
64
 Biswas and Agrawal, Education in India, 315. 
65
 Ibid, 321; also see Taylor, Administrative Staff Colleges, 38-9. 
66
 Taylor, Administrative Staff Colleges, 39. 
67
 Hill, Hayes, and Baumgartel, Institution Building, 10-3\OHH³0DQDJHPHQW(GXFDWLRQ´ 
68
 Taylor, Administrative Staff Colleges, 40. 
69 Ibid. 
70
 Letter from HL Case, Associate Director, FF to Ensminger dated September 23, 1963; Reel 3228, 
ASCI, FF, RAC.  
71
 6HWK*DQGKLDQG'XWWRQ³3RVWFRORQLDO6WXGLHV´ 
72
 &DOFXODWHGIURP*DOODJKHU¶V5HSRUWGDWHG0D\5HHO$6&,))5$& 
40 
 
                                                                                                                                                        
73
 Request for Grant Action dated January 28, 1960; Reel 1133, ASCI, FF, RAC.  
74
 *DOODJKHU¶V5HSRUWGDWHG0D\5HHO$6&,))5$& 
75
 From Request for Grant Action dated May 13, 1964; Reel 1133, ASCI, FF, RAC. 
76
 (QVPLQJHU¶VLQIOXHQFHLQ,QGLDKas been widely noted by other scholars including Krige and 
5DXVFK³7UDFLQJWKH.QRZOHGJH´5RVHQWestern Economists, 53-6.  
77
 Letter from Towl to Ensminger dated November 16, 1960; Reel 3228, ASCI, FF, RAC. While both 
the modes of teaching were organised around self-directed learning, scholars such as Dimock, 
³&ROOHJH´EHOLHYHGWKDWLQFRPSDULVRQWR+DUYDUG¶V$03V\QGLFDWHVHQFRXUDJHGLQLWLDWLYH
RULJLQDOLW\GLVVHQWDQGPRVWLPSRUWDQWO\UHVSHFWDQGXQGHUVWDQGLQJEXLOWRQ³NQRZOHGJHRIFRPPRQ
FRQFHUQV´ 
78
 7RZO¶V6XSSOHPHQWDU\5HSRUW5HSRUWV&DWDORJXHG5HSRUWV%R[5HSRUWV-3254 
(FA7391), FF Records, RAC. 
79
 Letter from Towl to Ensminger dated November 16, 1960; Reel 3228, ASCI, FF, RAC. 
80
 Letter from Towl to Ensminger dated January 20, 1961; Reel 3228, ASCI, FF, RAC. 
81
 *DOODJKHU¶V5HSRUWGDWHG0D\5HHO$6&,))5$& 
82
 Letter from Towl to Gupta dated April 21, 1961; Reel 3228, ASCI, FF, RAC. 
83
 $WWDFKHGWR7RZO¶VOHWWHUWR*XSWDGDWHG$SULOLVGUDIWFRPmunication. This has a further 
QRWHIURP7RZOWR(QVPLQJHUVD\LQJWKHIRUPHUEHOLHYHGWKDWZKLOH*XSWDFRXOGJHWµPHQ¶IURP
companies, it was important faculty members from Indian universities join in. Reel 3228, ASCI, FF, 
RAC. 
84
 Letter from Gupta to Ensminger dated January 09, 1962; Reel 3228, ASCI, FF, RAC. 
85
 )URP*UHHQOHDI¶VOHWWHUWR*XSWDGDWHG1RYHPEHU5HHO$6&,))5$& 
86
 *DOODJKHU¶V5HSRUWGDWHG0D\5HHO$6&,))5$&XQGHUOLQHGLQRULJLQDO 
87
 +RZH¶VOHWWHUWR6HQGDWHG-XO\5HHO$6&,))5$& 
88
 Memo from Ensminger to George F Gant dated September 1, 1966; Reel 1133, ASCI, FF, RAC. 
89
 6HQ¶V/HWWHUGDWHG6HSWHPEHU5HHO$6&,))5$& 
41 
 
                                                                                                                                                        
90
 Grant request to FF by ASCI, 1972; Reel 3228, ASCI, FF, RAC. A large part of the requested grant 
was meant to focus on teaching and research staff salaries (88% of total grant request for 48 faculty 
staff, 27 RAs, and 27 stenographers). The grant-request also included a prospective 10-year 
institutional plan. 
91
 )URPDGRFXPHQWWLWOHGµ(OHPHQWVRIWKH7HQ<HDU3ODQ¶5HHO$6&,))5$& 
92
 Taylor, Administrative Staff Colleges, 84-98.  
93
 *UHHQOHDI¶V&RPPHQWRQ*DOODJKHU¶V5HSRUW6HFRQG5RXJK'UDIWF5HHO$6&,)) 
RAC. 
94
 *UHHQOHDI¶V&RPPHQWRQ*DOODJKHU¶V5HSRUW6HFRQG5RXJK'UDIWF5HHO$6&,))
RAC. 
95
 *DOODJKHU¶V5HSRUWGDWHG0D\5HHO$6&,))5$& 
96
 Ibid. 
97
 Letter from Towl to Ensminger dated January 20, 1961; Reel 3228, ASCI, FF, RAC. 
98
 6ULQLYDV³0LPLFU\DQG5HYLYDO´0LU0LUDQG6ULQLYDV³0DQDJHULDO.QRZOHGJH´7KLVLV
somewhat expected as the history of management education in India has tended to focus on IIMs 
while ASCI has received relatively minor attention. 
99
 Srinivas, ³&XOWLYDWLQJ,QGLDQ0DQDJHPHQW´-9. 
100
 7RZO¶VOHWWHUWR(QVPLQJHUGDWHG-DQXDU\5HHO$6&,))5$& 
101
 7RZO¶V6XSSOHPHQWDU\5HSRUW5HSRUWV&DWDORJXHG5HSRUWV%R[5HSRUWV-
3254 (FA7391), FF Records, RAC. 
102
 *UHHQOHDI¶V&RPPHQWRQ*DOODJKHU¶V5HSRUW6HFRQG5RXJK'UDIWF5HHO$6&,))
RAC. 
103
 7RZO¶V6XSSOHPHQWDU\5HSRUW5HSRUWV&DWDORJXHG5HSRUWV%R[5HSRUWV-
3254 (FA7391), FF Records, RAC. 
104
 Appadurai, Modernity at Large, 3. 
105
 Letter from Towl to Ensminger dated January 20, 1961; Reel 3228, ASCI, FF, RAC. 
42 
 
                                                                                                                                                        
106
 7RZO¶V6XSSOHPHQWDU\5HSRUW5HSRUWV&DWDORJXHG5HSRUWV%R[5HSRUWV-
3254 (FA7391), FF Records, RAC. 
107
 )URP7XUQHU¶V5HSRUWGDWHG1RYHPEHU5HHO$6&,))5$& 
108
 7RZO¶V6XSSOHPHQWDU\5HSRUW5HSRUWV&DWDORJXHG5HSRUWV%R[5HSRUWV-
3254 (FA7391), FF Records, RAC. 
109
 The industrial dynamics was developed by Jay Forrester at M,7¶V6ORDQ6FKRROZLWKILQDQFLDO
VXSSRUWIURP))IRUDEULHIRYHUYLHZVHH)RUUHVWHU³,QGXVWULDO'\QDPLFV´ 
110
 7KHDERYHSRLQWUHVRQDWHVZLWK6ULQLYDV¶FRQWHQWLRQWKDWWKHFDVH-method mediated, relatively 
successfully, tensions between the universal and pDUWLFXODUVHH6ULQLYDV³0LPLFU\DQG5HYLYDO´DQG
³&XOWLYDWLQJ,QGLDQ0DQDJHPHQW´ 
111
 6HHIRUH[DPSOH&ROOLHU¶V³([SHULPHQW´DQG³6\QGLFDWH0HWKRGV´IRUDV\VWHPDWLFLQYHVWLJDWLRQRI
XVHRIV\QGLFDWHVIURPVRUKLVUHYLHZRISULRUUHVHDUFKLQ³3HHU-GURXS/HDUQLQJ´$OVRVHH
$GDPV³6\QGLFDWHV´IRUDEDODQFHGHYDOXDWLRQRI+HQOH\¶VPRGHO)RUVWXGLHVRQWKHXVHRI
V\QGLFDWHVLQLQWHUQDWLRQDO0%$SURJUDPPHVVHH&XUULH³%H\RQG2XU,PDJLQDWLRQ´*ULIILWKV
:LQVWDQOH\DQG*DEULHO³/HDUQLQJ6KRFN´*DEULHODQG*ULIILWKV³,QWHUQDWLRQDO/HDUQLQJ*URXSV´ 
112
 *UHHQOHDI¶V&RPPHQWRQ*DOODJKHU¶V5HSRUW6HFRQG5RXJK'UDIWF5HHO$6&,))
RAC. 
113
 7RZO¶V6XSSOHPHQWDU\5HSRUW5HSRUWV&DWDORJXHG5HSRUWV%R[5HSRUWV-
3254 (FA7391), FF Records, RAC. 
114
 ³5HSRUWRQWKH0HWKRGV8VHGIRU$GYDQFHG0DQDJHPHQW7UDLQLQJE\WKH+DUYDUG%XVLQHVV
School (USA) and the Administrative Staff College Henley-on-7KDPHV(QJODQG´3URMHFW7$-
118, 1952 by HJB Taylor, LMA/4062/06/015, Latham Papers, LMA. 
115
 Ibid. 
116
 +HVV³)RXQGDWLRQVLQ,QGLD¶V*OREDOL]DWLRQ´ 
117
 Khurana, Higher Aims, 239-40. 
118
 &RQWDUGRDQG:HQVOH\³+DUYDUG%XVLQHVV6FKRRO6WRU\´-24. 
43 
 
                                                                                                                                                        
119
 )URP50$OW¶V,QGXVWULDO(FRQRPLF$GYLVRU))1RWHRQ$6&,GDWHG0DUFK5HHO
3227, ASCI, FF, RAC. 
120
 Hoffman on Tour, Reel AV 1951, Box 2, FA750, Audio-visual Materials, FF Records, RAC. 
121
 6DFNOH\³)RXQGDWLRQLQWKH)LHOG´ 
122
 Cornwall-Jones, Education for Leadership, 61-7 for his accounts of the event. 
123
 Ibid, 84. 
124
 7RVLHOOR³0D[$VFROL´ 
125
 )URP*UHHQOHDI¶VOHWWHUWR*XSWDGDWHG1RYHPEHU5HHO$6&,))5$& 
126
 %U\DQ0DUTXDUG³$QGUHZ57RZO´ 
127
 Hill, Hayes, and Baumgartel, Institution Building, 10-20. 
128
 3\OHH³0DQDJHPHQW(GXFDWLRQ´ 
129
 Mir, MirDQG6ULQLYDV³0DQDJHULDO.QRZOHGJH´6ULQLYDV³0LPLFU\DQG5HYLYDO´IRUD
discussion on mimicry. 
130
 .KXUDQD.LPXUDDQG)RXUFDGH³+RZ)RXQGDWLRQV7KLQN´DQG&RRNHDQG$OFDGLSDQL³*OREDO
+LVWRU\´ 
131
 6PLWKLQ³8VHDQG(IIHFWLYHQHVV´KDVQRWHGWKHlack of empirical evidence to substantiate the 
beneficial claims of the case-method.  
132
 6DLG³5HSUHVHQWLQJWKH&RORQL]HG´LWDOLFL]DWLRQDGGHGIRUHPSKDVLV$OVRVHH6SLYDN
Teaching MachineIRUDVLPLODUGLVFXVVLRQRQ86$¶VHPHUJHQFHDVWKHdominant referent for 
disciplinary knowledge. 
